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Institutional/Administration 
Support (24 POINTS) 

0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

1 

The institution's mission, value 
and strategic plan are inclusive 
of online learning and the 
structure for delivering online 
education supports the 
institution's mission, values 
and strategic plan.† 

The institution is 
engaging in 
exploratory 
conversations about 
online education.   

The institution is in the 
beginning stages of 
realizing how an 
online program 
supports the 
institution’s mission, 
values, and strategic 
plan.   
 

The online program is 
clearly tied to the 
institution’s mission, 
values, and strategic 
plan.   

The online program is 
positioned within the 
organizational 
structure to ensure 
success; it is clearly 
tied to the institution’s 
mission, values, and 
strategic plan.   

2 

The institution has clearly 
defined and communicated the 
strategic value of online 
learning to all stakeholders 
(students, faculty, staff, 
community, etc.). † 

The institution 
understands what is 
needed to engage an 
online initiative and is 
in the process of 
building a viability case.    

The institution is 
working to build is 
capabilities (e.g., 
leadership, budgetary 
support, support 
services) in order to 
realize the strategic 
value of online 
learning.   

The institution 
establishes senior 
leadership positions to 
steward the online 
initiative with clear 
budgetary support 
guidelines; there is a 
commitment to 
develop the necessary 
services to support 
students and faculty 
members; but the 
strategic value of online 
learning has yet to 
become a clear part of 
the institution’s 
communications.       

Online learning is part 
of the institution’s 
mission/vision; the 
institution has 
established senior 
leadership positions to 
steward the work with 
clear budgetary 
support guidelines; 
there is a commitment 
to develop the 
necessary services to 
support students and 
faculty members, and 
the institution has 
clearly communicated 
the value of online 
learning to all 
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stakeholders.     

3 

The institution has a 
governance structure to enable 
clear, effective and 
comprehensive decision 
making related to online 
education. 

The institution has had 
no discussions about 
the online governance 
structure and decision 
making authority.   

Governance, 
responsibilities, 
decision making 
authority and 
organization of online 
operations is 
haphazard and it is not 
always clear which unit 
is taking the lead.   

Governance, 
responsibilities, 
decision making 
authority and 
organization of online 
operations is 
somewhat amorphous 
with multiple units 
having specific 
responsibilities.   

Governance, 
responsibilities, 
decision making 
authority and 
organization of online 
operations is 
deliberate and clear; 
lines of authority for 
supporting units are 
delineated (e.g., in a 
shared services 
agreement).   

4 

The institution has a process to 
enable systematic and 
continuous improvement 
related to the administration of 
online education. † 

The institution has had 
no discussions about 
the online governance 
structure.     

Governance, 
responsibilities, 
decision making 
authority and 
organization of online 
operations is 
haphazard inhibiting 
systematic and 
continuous 
improvement.     

Governance, 
responsibilities, decision 
making authority and 
organization of online 
operations is somewhat 
amorphous with 
multiple units having 
specific responsibilities 
complicating systematic 
and continuous 
improvement.     

Governance, 
responsibilities, 
decision making 
authority and 
organization of online 
operations is deliberate 
and clear; the 
governance structure 
enables systematic and 
continuous review and 
improvement.   

5 

The institution has a process 
for strategic planning and 
resource allocation for the 
online program, including 
human and financial 
resources. † 

The online program is 
considered a ‘start-up’ 
and is not tied to the 
institution’s strategic 
planning processes 
specifically with regard 
to resource allocations.   

The online program 
struggles to realize 
strategic importance 
when it comes to 
processes associated 
with institutional 
planning and resource 
allocation including 
human and financial 

Planning and resource 
allocation (e.g., human 
and financial resources) 
processes associated 
with online learning are 
tied to the institution’s 
overall strategic 
strategy.    

Online learning is 
considered ‘mission 
critical’; planning and 
resource allocation 
(e.g., human and 
financial resources) 
processes associated 
with online learning are 
tied to the institution’s 
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resources.   overall strategic 
approach.    

6 

The institution demonstrates 
sufficient resource allocation, 
including human and financial 
resources, in order to 
effectively support the mission 
of online education. † 

The online program is 
considered a ‘start-up’ 
and is not tied to the 
institution’s strategic 
planning processes 
specifically with regard 
to resource allocations.   

The online program 
consistently struggles 
to garner sufficient 
resource allocation 
(e.g., financial 
resources) to effectively 
sustain the program.   

The institution 
demonstrates sufficient 
resource allocation to 
effectively sustain the 
online program.   

Online learning is 
considered ‘mission 
critical’; the institution 
demonstrates sufficient 
resource allocation to 
effectively sustain and 
also to grow the online 
program.   

7 

The institution has policy and 
guidelines (including regional 
accrediting requirements) that 
confirm a student who 
registers in an online course or 
program is the same student 
who participates in and 
completes the course or 
program and receives 
academic credit. This is done 
by verifying the identity of a 
student by using methods such 
as (a) a secure login and pass 
code, (b) proctored 
examinations, or (c) other 
technologies and practices that 
are effective in verifying 
student identification. † 

The institution is in the 
process of developing 
policies and guidelines 
that support learner 
authentication.   

The institution has 
clearly stated policies 
and guidelines that 
support learner 
authentication; the 
institution minimally 
supports one or more 
student identification 
methods.   

The institution has 
clearly stated policies 
and guidelines that 
support learner 
authentication; the 
institution supports 
and consistently 
deploys one or more 
student identification 
methods. 

The institution has 
clearly stated policies 
and guidelines that 
support learner 
authentication; the 
institution supports 
and consistently 
deploys one or more 
student identification 
methods; the 
institution continually 
assesses future 
options based on 
emerging 
technologies.     

8 

The online program's strategic 
plan is reviewed for its 
continuing relevance, and 
periodically improved and 

No evidence exists that 
supports the indicator.   

The online program is 
in the process of 
developing its own 
strategic plan tied to 

The online program 
has its own strategic 
plan tied to the 
institutional plan; the 

The online program 
has its own strategic 
plan tied to the 
institutional plan; the 



Quality Scorecard for the Administration of Online Programs 

  Page | 4  

updated. the institutional plan.   plan is periodically 
reviewed to ascertain it 
continuing relevance. 

plan is periodically 
reviewed to ascertain it 
continuing relevance; 
based on the review, it 
is improved and 
updated.  

 

Technology Support (21 
POINTS) 

0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

1 

The technology delivery 
systems are highly reliable and 
operable with measurable 
standards being utilized such 
as system downtime tracking 
or task benchmarking.* 

To date, the 
technology system 
performance is not 
continually 
monitored, tracked, 
and reported.   

Technology delivery 
system performance 
is continually 
monitored, tracked, 
and reported.   

The 
program/institution 
views its technology 
delivery systems as 
‘mission critical’; 
system performance 
is continually 
monitored, tracked, 
and reported.   

The 
program/institution 
views its technology 
delivery systems as 
‘mission critical’; 
system performance 
is continually 
monitored, tracked, 
and reported; system 
backups are in place 
for all necessary 
technical systems 
(preferably with off-
site backups in case 
of a closure due to 
disaster).   

2 

A centralized technology 
system provides support for 
building and maintaining the 
online education 
infrastructure.* † 

The online program is 
in ‘start-up’ and has 
yet to develop a 
system for building 
and supporting the 
online infrastructure.    

The 
program/institution 
has a distributed 
system (e.g., several 
functional units are 
involved) for building 
and maintaining the 
online infrastructure.   

The 
program/institution 
has invested in a 
centralized system for 
building and 
maintaining the 
online infrastructure.   

The 
program/institution 
has invested in a 
centralized system for 
building and 
maintaining the 
online infrastructure; 
it is team-based, 
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collaborative, 
comprehensive, 
action-oriented and 
non-hierarchical; 
perspectives of key 
stakeholders are 
continually assessed 
to improve the 
system. 

3 

A documented technology plan 
that includes electronic 
security measures (e.g., 
password protection, 
encryption, secure online or 
proctored exams, etc.) is in 
place and operational to 
ensure quality, in accordance 
with established accreditation 
standards and regulatory 
requirements.* † 

No evidence is 
provided which 
illuminates that the 
program/institution 
has discussed or is 
engaging in a 
technology planning 
process.   

The 
program/institution is 
in the process of 
developing a 
technology plan.   

The 
program/institution 
has developed and 
disseminated a 
technology plan to 
students and faculty 
which includes 
electronic security 
measures; the 
technology plan is 
developed in 
accordance with 
established 
accreditation 
standards and 
regulatory 
requirements.    

The 
program/institution 
has developed and 
disseminated a 
technology plan to 
students and faculty 
which includes 
electronic security 
measures; the 
technology plan is 
developed in 
accordance with 
established 
accreditation 
standards and 
regulatory 
requirements; faculty 
members are trained 
on strategies used to 
ensure quality and 
adherence to 
standards.    

4 
Institutional technology 
systems [related to online 

The institution has yet 
to establish 
parameters or a plan 

No documentation is 
provided to know 
whether data centers 

Data centers (local or 
outsourced, hosted or 
cloud services) are 

Data centers (local or 
outsourced, hosted or 
cloud services) are 
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programs] are administered in 
compliance with established 
data management practices 
such as the Information 
Technology Service 
Management (ITSM) standards, 
which include appropriate 
power protection, backup 
solutions, disaster recovery 
plans, etc. † 

with regard to data 
management 
standards.   

(local or outsourced, 
hosted or cloud 
services) are 
administered in 
compliance with 
established data 
management 
practices such as 
ITSM standards.   

administered in 
compliance with 
established data 
management 
practices such as ITSM 
standards.   

administered in 
compliance with 
established data 
management 
practices such as 
ITSM standards; the 
online program 
administration 
documents continual 
compliance.    

5 

The institution has established 
a contingency plan for the 
continuance of data centers 
and support services in the 
event of prolonged service 
disruption. 

The institution has yet 
to explore developing 
a contingency plan in 
the event of a 
prolonged service 
disruption.   

The institution is in 
the process of 
establishing a 
contingency plan in 
the event of a 
prolonged service 
disruption.   

The institution has 
established a 
contingency plan in 
the event of a 
prolonged service 
disruption.   

The institution has 
established a 
contingency plan in 
the event of a 
prolonged service 
disruption; mock 
disaster drills are 
conducted 
periodically to ensure 
back-up and 
restoration processes 
are viable and 
maintain data 
integrity; goals have 
been established for 
timely system 
recovery. 

6 

The course delivery technology 
is considered a mission-critical 
enterprise system and 
supported as such. 

The course delivery 
technology is not 
considered important; 
it is more like an 
afterthought than a 
planned service.   

The course delivery 
technology is 
considered important, 
but not yet viewed as 
‘mission critical’ and is 
supported as such.   

The course delivery 
technology is 
considered ‘mission 
critical’ and is 
supported as such. 

The course delivery 
technology is 
considered ‘mission 
critical’ and is 
supported as such; 
the 
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program/institution 
uses metrics and 
benchmarking for 
upgrading and 
improving 
technologies.   

7 

Faculty, staff, and students are 
supported in the development 
and use of new technologies 
and skills. 

No evidence is 
provided that faculty, 
staff or student use 
new technologies and 
how they are 
supported.   

Entrepreneurial 
faculty members are 
exploring new 
technologies and 
developing their 
individual skills with 
limited institutional 
support.       

The 
program/institution 
provides sufficient 
services to support 
faculty, staff and 
students in the use of 
new technologies.   

The 
program/institution 
provides sufficient 
services to support 
faculty, staff and 
students in the use of 
new technologies; 
guides, information 
sheets, or tutorials 
are developed; help-
desk support staff are 
knowledgeable; 
faculty  workshops or 
other in-service 
training is conducted 
to ensure faculty have 
the necessary skills to 
use new technologies.  

 
 
 

Course 
Development/Instructional 
Design (54 POINTS) 

0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

Course Development (Institution or Program/Level) 

1 Guidelines regarding No evidence is The Guidelines exist, but Guidelines exist and 
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minimum requirements for 
course development, design, 
and delivery of online 
instruction (such as course 
syllabus elements, course 
materials, assessment 
strategies, faculty feedback) 
are in place, periodically 
reviewed and followed.* † 

provided which 
indicates guidelines 
regarding minimum 
standards exist.   

program/institution 
has begun the process 
of developing 
guidelines concerning 
minimum standards. 

the 
program/institution 
has yet to fully deploy 
them across all 
courses.     

evidence (e.g., 
exemplary courses) is 
presented which 
showcases the 
standards are fully 
deployed across all 
courses and periodically 
reviewed.       

2 

Course development 
guidelines are in place and 
followed to ensure courses 
are designed so that students 
develop necessary knowledge 
and skills to meet measurable 
course and program learning 
outcomes.* † 

There is no indication 
courses are designed 
to ensure learning 
outcomes are met. 

Online courses are 
designed to meet 
learning outcomes, 
but no consistent 
mechanism exists to 
ensure course and 
program learning 
outcomes are met.   

Online courses are 
designed to meet 
learning outcomes  and a 
mechanism exists to 
ensure course and 
program learning 
outcomes are met; 
however, adherence 
varies across courses and 
programs.    

All online courses are 
designed to ensure 
students develop the 
necessary knowledge 
and skills at both the 
course and program 
level; emphasis is 
placed on both 
formative and 
summative 
assessment criteria.    

3 

Instructional materials and 
course syllabi are reviewed 
periodically to ensure they 
meet online course and 
program learning outcomes.* 

No periodic review 
process of 
instructional 
materials and course 
syllabi exists.   

The 
program/institution 
has developed a plan 
to periodically review 
course syllabi but few 
reviews have occurred.   

Periodic review of 
instructional materials 
and course syllabi 
occurs, but on an ad 
hoc basis.   

The program/institution 
has a consistent and 
system-wide periodic 
review process of 
instructional materials 
and course syllabi to 
determine currency, 
relevance, and 
measurability.  

4 
Student-centered instruction 
is considered during the 
course development process. 

No evidence exists 
that courses are 
developed with a 

No formal training 
exists, but some 
courses are designed 

Training is provided 
and the 
program/institution is 

Appropriate training is 
provided and the 
program/institution 
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student-centered 
�focus.   

with a student-
centered focus (use of 
student-centered 
assignments and 
constructivist 
activities).   

making an effort to 
ensure courses are 
developed with a 
student-centered focus 
(use of student-
centered assignments 
and constructivist 
activities).   

ensures student-
centered instruction 
(e.g., assignments 
connect with the 
learners’ life, engage 
students in learning 
how they learn) is at the 
heart of the course 
development process 
for all courses.    

5 

There is consistency in the 
design of course navigation 
and utilization of course 
components to support 
student retention and quality. 
† 

No courses are 
developed with 
consistency in order 
to support student 
retention and quality.   

Some courses are 
developed with 
consistency in design 
but just a few courses 
are consistent. 

Most courses are 
developed with 
consistency in design 
which supports 
student retention and 
quality.   

All courses are 
developed with a 
consistent navigational 
structure that supports 
student retention and 
quality; courses are 
peer reviewed before, 
during and after 
delivery; feedback or 
other metrics are used 
to refine course 
design.   

6 

Course design promotes both 
faculty and student 
engagement. 

No evidence exists 
that courses are 
designed to promote 
faculty and student 
engagement.   

The 
program/institution 
includes faculty-
student engagement 
in the course design 
process. Faculty 
receive little to no 
training for course 
design.  

The 
program/institution 
includes faculty-
student engagement 
in the course design 
process Training is 
provided, but no 
evaluation occurs to 
assess for levels of 
faculty and student 
engagement.   

Appropriate training is 
provided to showcase 
strategies that 
promote both faculty 
and student 
engagement and a 
process is in place to 
evaluate/assess levels, 
methods and 
frequency of 
engagement.   
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7 

A process is followed that 
ensures that permissions 
(Creative Commons, 
Copyright, Fair Use, Public 
Domain, etc.) are in place for 
appropriate use of online 
course materials. 

The process for 
ensuring permissions 
is not in place and 
cannot be 
substantiated.   

The 
program/institution has 
developed a plan to 
provide training, guides 
and/or tools to ensure 
that permissions are in 
place.   

Training, guides, tools 
are provided and a 
process is in place that 
ensures permissions 
are sought; however, 
adherence varies 
across courses and 
programs.     

Training, guides, and 
tools are provided and 
a consistent process is 
followed across all 
courses and programs 
to ensure appropriate 
permissions are in 
place; internal checks 
are in place.     

8 

Policies are in place to ensure 
instructional materials are 
easily accessible to the 
student and easy to use, with 
an ability to be accessed by 
multiple operating systems 
and applications. † 

At the present time, no 
attention has been 
given to the 
accessibility of 
instructional materials.   

The 
program/institution 
has a plan to ensure 
instructional materials 
for all courses are 
easily accessible; easy 
to use; can be 
accessed by multiple 
operating systems.   

The 
program/institution 
has a process to 
ensure instructional 
materials for all 
courses are easily 
accessible; easy to 
use; can be accessed 
by multiple operating 
systems; however, it is 
not used consistently 
deployed across all 
courses.     
 

The 
program/institution 
has consistent 
business processes to 
ensure instructional 
materials for all 
courses are easily 
accessible; easy to 
use; can be accessed 
by multiple operating 
systems; and UX 
design principles are 
inherent to course 
design.   

9 

Usability tests are conducted 
and applied, and 
recommendations based 
upon Web Content 
Accessibility Guidelines 
(WCAGs) are incorporated. 

No evidence exists 
that usability tests are 
being considered or 
conducted.     

Discussions are 
underway and plans 
are being developed 
concerning how to 
conduct usability 
testing, but no action 
has been taken to 
date.   

The 
program/institution is 
conducting usability 
tests, but the 
recommendations 
have yet to be 
included in all courses 
and programs.   

The 
program/institution 
has a formal and 
consistently applied 
process of conducting 
usability tests across 
all courses and 
programs; review 
recommendations are 
incorporated into 
courses.     



Quality Scorecard for the Administration of Online Programs 

  Page | 11  

10 

Instructional materials are 
easily accessed by students 
with disabilities via alternative 
instructional strategies and/or 
referral to special institutional 
resources. 

At the present time, no 
attention has been 
given to the 
accessibility of 
instructional materials 
for students with 
disabilities.   

The 
program/institution 
has a plan to ensure 
instructional materials 
for all courses are 
easily accessible for 
students with 
disabilities; however, 
courses are not 
consistently 
developed with 
accessibility in mind.   

The 
program/institution 
has a plan and process 
to ensure instructional 
materials for all newly 
developed courses are 
easily accessible for 
students with 
disabilities; however 
older courses may still 
need to be modified 
with referral to special 
institutional resources.       

The 
program/institution 
has a plan and 
consistent business 
processes to ensure 
instructional materials 
for all courses are 
easily accessible for 
students with 
disabilities; the 
program/institution is 
focused on Universal 
Design for Learning 
(UDL) best practices.   

11 

Curriculum development is a 
core responsibility for faculty 
(i.e., faculty should be involved 
in either the development or 
the decision making for the 
online curriculum choices).* † 

Faculty members 
have no involvement 
in curriculum 
development and/or 
decision making for 
the online curriculum.   

Administrative 
personnel have an 
active role in the 
development and 
decision making for 
online curricula, but are 
supported by faculty 
members.   

Faculty members have 
an active role in the 
development and 
decision making for 
online curricula, but are 
supported by 
administrative 
personnel.   

Faculty members are 
integral in both the 
development and 
decision making for 
all online curricula.   

Course Development (Course Level) 

12 

The online course includes a 
syllabus outlining course 
objectives, learning outcomes, 
evaluation methods, books 
and supplies, technical and 
proctoring requirements, and 
other related course 
information, making course 
requirements transparent.* 

No evidence exists that 
the course/program 
has syllabi 
requirements or 
standards. 

The use of syllabi 
requirements or 
standards varies 
across the courses 
and/or program 
making it challenging 
to have transparency.      

Syllabi 
parameters/standards 
are provided to all 
faculty members and 
all online courses 
include a syllabus 
making course 
requirements highly 
transparent.   

Training and syllabi 
parameters/standards 
(based on 
program/institutional 
requirements) are 
provided to all faculty 
members; all online 
courses include a 
syllabus; the 
program/institution 
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ensures consistency in 
syllabi placement in the 
LMS for all online 
courses.   

13 

The course structure ensures 
that all online students, 
regardless of location, have 
access to library/learning 
resources that adequately 
support online courses.* 

The 
program/institution 
has no plan to ensure 
online students have 
access to the necessary 
library/learning 
resources.  
  

The 
program/institution 
has a plan and is in 
the process of gaining 
the necessary access 
to library/learning 
resources (e.g., 
tutoring, writing 
center) for online 
learners.   

The 
program/institution is 
building out its access 
to ensure online 
students have access 
to library/learning 
resources (e.g., 
tutoring, writing 
center).   

The 
program/institution 
ensures all online 
students have access 
to all library/learning 
resources (e.g., 
tutoring, writing 
center) no matter 
their geographic 
location.      

14 

Links or explanations of 
technical support are available 
in the course (i.e., each course 
provides suggested solutions 
to potential technical issues 
and/or links for technical 
assistance). 

No evidence exists 
which illustrates that 
providing links or 
explanations of 
technical support are 
used in online classes.   

Some online courses 
provide links or 
explanations of 
technical support. 

The majority of online 
course provide links or 
explanations of 
technical support. 

All online courses 
consistently provide 
links, explanations or 
FAQ’s of technical 
support.   

15 

Course embedded technology 
is actively used to support the 
achievement of learning 
outcomes.* † 

No evidence is 
provided which 
supports the use of 
technology to achieve 
the course learning 
outcomes.     

Limited evidence is 
provided which 
supports the use of 
technology to achieve 
learning outcomes; 
there is widespread 
use of superfluous 
technology.   

Evidence exists which 
showcase that the 
institution is making 
progress toward the 
use of technology to 
achieve learning 
outcomes and is 
limiting the 
superfluous use of 
technology.   

The program/institution 
has guidelines and 
standards for 
investigating 
technologies; course 
embedded technology 
actively supports the 
achievement of learning 
outcomes in all courses 
and superfluous use of 
technology is 
minimized.   
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16 

Opportunities/tools are 
provided to encourage 
student-student collaboration 
(i.e., web conferencing, instant 
messaging, etc.) if 
appropriate.† 

No evidence is 
provided which 
supports the use of 
opportunities/tools to 
encourage student-
student collaboration.   

Entrepreneurial 
faculty members are 
exploring various 
opportunities/tools to 
encourage student-
student collaboration 
on a class-by-class 
basis but it is not 
consistent throughout 
the 
program/institution.  

Information is provided 
to faculty to highlight 
opportunities/tools 
available to encourage 
student-student 
collaboration and 
technical support is 
provided as needed.  

Training is provided to 
faculty to showcase 
opportunities/tools 
available to encourage 
student-student 
collaboration; the 
program/institution 
encourages 
collaboration where 
appropriate; and 
technical support is 
provided as needed.   

17 

Expectations for assignment 
completion, grade policy and 
faculty response are clearly 
provided in the course 
syllabus.* † 

The 
program/institution 
has no plan to ensure 
required elements for 
syllabi; expectations 
and faculty response 
time is not addressed.   

Information is provided 
for all faculty members 
so course syllabi 
include key 
expectations and 
grading policies but 
faculty response time is 
not addressed. 

Faculty members are 
provided information 
concerning key 
expectations for syllabi 
and grading policies; 
the 
program/institution 
has a recommended 
faculty response time. 

Information/training is 
provided for all faculty 
members so course 
syllabi include key 
expectations and 
grading policies; the 
program/institution 
has a required faculty 
response time; the 
response time is 
regularly evaluated.  

18 

Rules or standards for 
appropriate online student 
behavior are provided within 
the course. 

No evidence is 
provided which 
supports a focus on 
rules or standards of 
behavior within the 
course/program.    

While rules or 
standards exist within 
the 
program/institution, 
they are broad with 
limited application to 
online courses.   

The 
program/institution 
has developed rules, 
standards, or codes of 
conduct focusing on 
appropriate student 
behavior for online 
courses.  
 

The 
program/institution 
has developed rules, 
standards, or codes 
of conduct focusing 
on appropriate 
student behavior for 
online students and 
makes those 
consistently available 
(through the LMS or 
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other means) for all 
courses.   

 
 

Teaching and Learning (12 
POINTS) 

0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

1 

Student-to-Student and 
Faculty-to-Student interaction 
are essential characteristics 
and are encouraged and 
facilitated.* † 

No evidence is 
provided which 
supports the use of 
opportunities/tools to 
encourage student-
student and/or 
student-faculty 
collaboration.   

Entrepreneurial faculty 
members are exploring 
various 
opportunities/tools to 
encourage student-
student and student-
faculty interaction on a 
class-by-class basis.    

Training is provided to 
faculty to showcase 
opportunities/tools 
available to encourage 
student-student and 
student-faculty 
interaction and the 
program/institution 
encourages and 
facilitates interaction.     

Training is provided to 
faculty to showcase 
opportunities/tools 
available to encourage 
student-student and 
student-faculty 
interaction; the 
program/institution 
encourages and 
facilitates interaction; 
students are provided 
requirements or 
standards for 
interaction; interaction 
is assessed; support is 
provided as needed to 
assist faculty members 
in evaluating and 
adopting new 
technologies.   

2 

Instructors use effective 
strategies to create a 
presence in the course. † 

The 
program/institution 
provides no support, 
training, resources, or 
policy for faculty 
members concerning 
strategies for creating 

The 
program/institution has 
communicated to 
faculty the importance 
of instructor presence 
but has not provided 
training, guidelines, or 

The program/institution 
has communicated to 
faculty the importance 
of instructor presence 
and provided some 
resources but not 
training or guidelines. 

The program/institution 
has communicated to 
faculty the importance 
of instructor presence, 
provided models and 
resources, as well as 
training and guidelines. 
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course presence. resources. Instructor course 
presence is considered 
highly important. 

3 

Feedback on student 
assignments and questions is 
constructive and provided in a 
timely manner.* 

The 
program/institution 
provides no policy or 
recommendation to 
faculty members 
concerning providing 
online students 
constructive and timely 
feedback.   

Faculty members work 
independently to 
ensure feedback is 
constructive and 
provided in a timely 
manner.   

Faculty members 
receive training 
concerning providing 
timely (what are the 
recommended 
timeframes) and 
constructive feedback 
(use of rubrics, etc.); 
most course syllabi 
provide an overview of 
feedback timelines. 

Faculty members 
receive training 
concerning providing 
timely (what are the 
recommended 
timeframes) and 
constructive feedback 
(use of rubrics, etc.); all 
course syllabi provide 
an overview of 
feedback timelines.  

4 

Students are provided access 
to library professionals and 
resources to help locate, 
analyze, evaluate, synthesize, 
and ethically use a variety of 
information resources. 

The library has no 
tutorials, web 
resources, or forms to 
support online 
students.   

Some online courses 
share information on 
how to access library 
professionals whether 
they are generalists or 
specialists; limited 
tutorials, web 
resources, or forms are 
provided for online 
students.     

The library creates 
various tutorials, web 
resources, or forms to 
help students learn how 
to use all of the library 
resources (e.g., 
interlibrary loan, 
electronic document 
delivery, e-reserve 
system); most online 
courses share 
information on how to 
access library 
professionals whether 
they are generalists or 
specialists.   

The library creates 
various tutorials, web 
resources, or forms to 
help students learn how 
to use all of the library 
resources (e.g., 
interlibrary loan, 
electronic document 
delivery, e-reserve 
system); all online courses 
share information on 
how to access library 
professionals whether 
they are generalists or 
specialists.; library 
professionals support 
digital literacy education.    
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Faculty Support (27 POINTS) 0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

Course Development Support 

1 

Faculty have access to 
university policy about IP and 
it addresses online learning. † 

No institutional policy 
has been established 
that addresses the 
ownership of online 
course materials.   

A policy for intellectual 
property of course 
materials has been 
established but does 
not specifically include 
online course 
materials.    

A policy for intellectual 
property of course 
materials has been 
established; it 
specifically addresses 
online course 
materials. 

A policy for intellectual 
property of course 
materials has been 
established; it 
specifically addresses 
online course 
materials; is publicly 
visible online; and a 
process is in place to 
ensure faculty 
members or other 
‘knowledge experts’ are 
aware of the policy 
before course 
development begins.   

2 

The institution ensures faculty 
receive training, assistance, 
and support to prepare 
faculty for course 
development.* † 

No evidence is 
provided concerning 
faculty training 
concerning course 
development.   

A faculty development 
plan is in place and 
some ad hoc training 
occurs.   

The 
program/institution 
provides regular 
training based on 
specific online course 
development.     

The program/institution 
provides regular, 
comprehensive and 
consistent course 
development support, 
training and ongoing 
assistance (e.g., 
mentoring programs) 
and the training is 
provided using different 
models of delivery (e.g., 
virtual modules, 
handouts, live training).   

3 Technical assistance is 
provided for faculty during 

The 
program/institution has 

The 
program/institution has 

The 
program/institution has 

The program/institution 
has adequate technical 
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online course development.* † limited technical 
resources and can 
provide very little 
technical support.   

minimal technical 
support resources to 
assist faculty members 
during both course 
development and 
delivery. 

adequate technical 
support resources to 
assist faculty members 
during both course 
development and 
delivery. 

support resources to assist 
faculty members during 
both course development 
and delivery; tutorials and 
web resources have been 
created to augment faculty 
needs; the technical 
support resources are 
considered ‘mission critical’.   

4 

Faculty have access to 
training, online resources and 
support related to Fair Use, 
plagiarism, and other relevant 
legal and ethical concepts.* † 

No evidence exists that 
faculty members are 
provided training or 
other materials related 
to Fair Use, plagiarism, 
etc.   

Some limited training 
focusing on Fair Use, 
plagiarism and other 
relevant legal and 
ethical concepts exists 
for faculty members.   

Faculty members are 
provided training, 
checklists, tip sheets 
and engage in 
discussions concerning 
Fair Use, plagiarism and 
other relevant legal and 
ethical concepts. 

Faculty members are 
provided training, 
checklists, tip sheets and 
engage in discussions 
concerning Fair Use, 
plagiarism and other 
relevant legal and ethical 
concepts; the 
program/institution has a 
business process in place 
to assess compliance.   

Teaching Online Support     

5 

The institution ensures faculty 
receive training, assistance, 
and support to prepare 
faculty for teaching online.* † 

No evidence is 
provided concerning 
faculty training 
preparing faculty to 
teach online.   

A faculty development 
plan is in place and 
some ad hoc training 
occurs.   

The 
program/institution 
provides regular 
training, assistance and 
support to prepare 
faculty to teach online.       

The program/institution 
provides regular, 
comprehensive and 
consistent training, 
assistance, and support 
(e.g., mentoring 
programs) to prepare 
faculty for teaching 
online; the training is 
provided using different 
models of delivery (e.g., 
virtual modules, 
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handouts, live training).   

6 

Faculty are provided on-going 
professional development 
related to online teaching and 
learning. 

No evidence is 
provided which 
supports a 
commitment to 
ongoing professional 
development for online 
faculty members.   

The 
program/institution 
provides professional 
development for 
faculty members on an 
ad hoc basis.   

The 
program/institution 
provides ongoing 
professional 
development for faculty 
members focused on 
teaching and learning.   

The program/institution 
provides ongoing 
professional development 
for faculty members 
focused on teaching and 
learning; development 
opportunities are 
provided through various 
delivery formats; the 
needs of faculty members 
are considered when 
developing a training 
schedule of topics.  

7 

Technical assistance is 
provided for faculty during 
online teaching.* † 

The 
program/institution has 
limited technical 
resources and can 
provide very little 
technical support.   

The 
program/institution has 
minimal technical 
support resources to 
assist faculty members 
during both course 
development and 
delivery. 

The 
program/institution has 
adequate technical 
support resources to 
assist faculty members 
during both course 
development and 
delivery. 

The program/institution 
has adequate technical 
support resources to assist 
faculty members during 
both course development 
and delivery; tutorials and 
web resources have been 
created to augment faculty 
needs; the technical 
support resources are 
considered ‘mission critical’.   

8 

Clear standards are 
established for faculty 
engagement and expectations 
around online teaching (e.g. 
response time, contact 
information, etc.) and 
periodically reviewed. † 

To date, no discussions 
or planning was 
evident with regard to 
establishing faculty 
engagement standards.   

The 
program/institution is 
in the process of 
establishing clear 
standards for faculty 
engagement and 
expectations.   

The 
program/institution has 
established clear 
standards for faculty 
engagement and 
expectations; ensure 
appropriate personnel 
and systems are in 

The program/institution 
has established clear 
standards for faculty 
engagement and 
expectations; ensure 
appropriate personnel 
and systems are in place 
to communicate 
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place to communicate 
standards and monitor 
faculty performance. 

standards and monitor 
faculty performance; 
create and implement 
online faculty certification 
courses; engage a 
consistent performance 
review process.   

9 

Faculty are informed about 
institutionally supported 
education technologies and 
the selection and use of new 
tools. † 

No evidence is 
provided which 
illustrates how 
emerging technologies 
are selected or used.   

Entrepreneurial faculty 
members are 
identifying, selecting, 
and using emerging 
technologies and new 
tools with limited 
program/institutional 
support or 
engagement.   

Faculty members are 
consistently informed 
about emerging 
technologies, their 
selection and use; the 
program/institution 
supports emerging 
technologies (e.g., 
incentives, stipends, 
software acquisition).   

Faculty members are 
consistently informed 
about emerging 
technologies, their 
selection and use; the 
program/institution 
clearly supports 
emerging technologies 
(e.g., incentives, stipends, 
software acquisition); 
workshops, guides, 
tutorials are created to 
assist faculty in 
integrating technology in 
support of learning 
outcomes.  

 

    

Student Support (45 POINTS) 0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

1 

Before starting an online 
program, students are 
advised about the program 
to determine if they have 
access to the minimum 
technology skills and 

There is no evidence 
that students are 
advised about 
minimum technology 
skills or equipment 
needed for the course 

Information available 
to prospective 
students about 
technology skills and 
equipment required is 
incomplete and/or not 

Information available 
to prospective 
students is complete, 
but not available prior 
to enrolling and 
starting an online 

Prospective students 
are provided 
information concerning 
required online tools 
so they can make 
informed decisions; 
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equipment required.* † or program. available before 
enrolling. 

program. necessary information 
is easy to find on the 
website and made 
available before 
enrolling; the 
institution is highly 
student-focused. 

2 

Before starting an online 
program, students have 
access to information about 
programs, including 
admission requirements, 
tuition and fees, books and 
supplies, technical and 
proctoring requirements, and 
student support services.* † 

There is no evidence 
that students receive 
important information 
before starting an 
online program. 

Information available 
to prospective students 
is incomplete and/or 
not available before 
enrolling. 

Information available 
to prospective students 
is complete, but not 
always available prior 
to enrolling and 
starting an online 
program.  

Prospective students 
are provided program 
information so they 
can make informed 
decisions before 
enrolling; necessary 
information is easy to 
find on the website; the 
program/institution is 
highly student-focused.  

3 

Students have access to 
required course materials in 
print and/or digital format, 
such as ISBN numbers for 
textbooks, book suppliers, 
and delivery modes prior to 
course enrollment. 

There is no evidence 
that students have 
access to required 
materials prior to 
enrollment. 

Access to required 
course materials varies 
by course and is 
inconsistently made 
available to students 
prior to enrollment. 

Access to required 
course materials is 
consistent across the 
program and is made 
available to students 
prior to enrollment.   

Access to required 
course materials is 
consistent across the 
program and is made 
available to students 
prior to enrollment; the 
program/institution 
continually seeks 
opportunities to 
improve their student 
support.   

4 

Opportunities are provided 
to engage students with the 
program and institution in 
order to minimize feelings of 
isolation. † 

There is no evidence 
that the institution 
makes efforts to 
engage students 
outside the classroom. 

Efforts are made to 
engage students but 
efforts are sporadic 
and inconsistent. 

The program or the 
institution is 
committed to engaging 
students. 

Both the institution and 
the program engage 
students; engagement 
is integrated into all 
activities, is intentional 
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and is continually 
assessed.  

5 

Program demonstrates a 
student-centered focus that 
also addresses online 
student needs rather than 
trying to fit existing on-
campus services to the online 
student. † 

There is no evidence 
that the institution 
offers any specific 
services for their 
online students. 

Services appear to be 
primarily for on-
campus students.   

Services are offered, 
but not consistently 
for online students.    

The program and/or 
institution 
demonstrates a focus 
on the online student 
and a full range of 
online services are 
consistently available 
for online learners. 

6 

Institutional communications 
(website, email, letters, etc.) 
provide clear and timely 
information to students on 
where to enlist assistance 
(advising, billing, library, etc.). † 

There is no evidence 
that students are 
provided instructions 
for enlisting 
program/institutional 
assistance. 

Students are provided 
information to enlist 
help but services are 
limited, access is 
unclear and/or 
minimal channels of 
engagement are 
available.   

Students have access to 
both one-time services 
and repeated services, 
but information is not 
clear and/or channels 
are limited.   

Students have clear 
information on how to 
access both one-time 
and repeated services; 
multiple channels (e.g., 
e-mail, phone, chat, 
web conferencing) are 
provided for enlisting 
assistance; service 
standards are 
monitored over time 
and improvements 
made.      

7 

Students are provided 
noninstructional support 
services such as admission, 
financial assistance, 
registration/enrollment, etc. 

There is no evidence 
that students are 
provided non-
instructional support 
throughout their 
program. 

There is evidence that 
students are provided 
partial services during 
their online program; 
access to services may 
be unclear or limited. 

There is evidence that 
students are provided 
many non-instructional 
services during their 
online program; access 
to services is unclear or 
limited. 

Students are provided 
non-instructional 
support services for all 
enrolled courses and 
access is clearly 
demonstrated through 
multiple channels (e.g., 
in-person, phone, �e-
mail, web conferencing); 
support services are 
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continually evaluated 
and updated based on 
student needs.   

8 

Throughout the duration of 
the course/program, 
students have access to 
appropriate technical 
assistance and technical 
support staff.* 

There is no evidence 
that students have 
access to technical 
assistance and support 
staff. 

Students have access 
to technical support, 
but support is 
inconsistent and/or 
not provided during 
peak hours based on 
the student’s time 
zone.   

Students have access 
to consistent technical 
assistance and support 
but instructions for 
accessing support are 
unclear and hours are 
limited but are 
provided during peak 
hours. 

Students have access 
to consistent technical 
support and have clear 
instructions on how to 
access; technical 
support services are 
provided 24X7X365.   

9 

Students have access to 
effective academic and 
career counseling. † 

No evidence is 
provided to 
demonstrate how 
students access 
academic and/or 
career counseling 
services. 

Students have access 
to only one type of 
counseling services; 
limited channels are 
available.    

Students have access 
to both academic and 
career counseling 
services; however, 
limited channels are 
available.   

Evidence demonstrates 
that online students 
have access to both 
academic and career 
counseling services; 
services are provided 
through various 
channels (e.g., in-
person, telephone, e-
mail or web 
conferencing).     

10 

Students have access to 
personal counseling. † 

No evidence is 
provided that online 
students have access 
to personal 
counseling.   

Students have very 
limited access to 
personal counseling 
(e.g., limited times 
and/or channels). 

Students have access 
to personal counseling 
with a full range of 
times and multiple 
channels (e.g., in-
person, telephone, 
email or web 
conferencing).    

Students have access 
to personal counseling 
with a full range of 
times and multiple 
channels (e.g., in-
person, telephone, 
email or web 
conferencing); the 
program/institution 
continually evaluates 
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its services for 
improvement.   

11 

Policy, processes and 
resources are in place to 
support students with 
disabilities. 

There is no evidence 
that students with 
disabilities are 
supported. 

There is evidence of 
support for students 
with disabilities, but 
policies and processes 
are not consistent. 

The 
program/institution 
has policies, processes 
and resources to 
support students with 
disabilities; however, 
students with 
disabilities receive 
inconsistent support 
or instructions for 
access are unclear. 

The program/institution 
has consistent policies, 
processes, and 
resources to support 
students with 
disabilities; it is clear 
that the institution is 
working to incorporate 
the relevant standards 
and/or best practices; 
documentation 
includes specific course 
information as well as 
how students access 
relevant services.   

12 

Support personnel are 
available to address student 
questions, problems, bug 
reporting and complaints.* 

No evidence is 
provided of how 
students may address 
their questions and 
issues.  

It is unclear how all 
types of student 
questions, problems, 
and bug reporting is 
handled across 
courses and programs.  

Clear and consistent 
support is available 
and business 
processes surrounding 
the full range of 
student issues (e.g., 
questions, problems, 
bug reports, 
complaints) is 
documented. 

Clear and consistent 
support is available 
and business 
processes surrounding 
the full range of 
student issues (e.g., 
questions, problems, 
bug reports, 
complaints) is 
documented; support 
staff monitor re-
emerging issues to 
ensure mitigation of 
any systemic 
problems. 

13 Throughout the duration of The library has no Some online courses The library has various The library has various 
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the course/program, 
students have access to 
training and information they 
will need to secure required 
materials through electronic 
databases, interlibrary loans, 
government archives and any 
new services offered.* † 

tutorials, web 
resources or forms to 
support online 
students.   

share information on 
how to access library 
professionals whether 
they are generalists or 
specialists; limited 
tutorials, web 
resources or forms are 
provided for online 
students.     

tutorials, web resources 
or forms to help 
students learn how to 
use all of the library 
resources (e.g., 
interlibrary loan, 
electronic document 
delivery, e-reserve 
system); most online 
courses share 
information on how to 
access library 
professionals whether 
they are generalists or 
specialists.   

tutorials, web resources 
or forms to help 
students learn how to 
use all of the library 
resources (e.g., 
interlibrary loan, 
electronic document 
delivery, e-reserve 
system) embedded in 
each course; all online 
courses share 
information on how to 
access library 
professionals whether 
they are generalists or 
specialists.   

14 

Online tutoring is available as 
a learning resource. † 

There is no evidence 
that students can 
access tutoring 
services. 

Tutoring access is 
inconsistent and 
instructions for access 
may be unclear. 

Tutoring is available 
and accessible; the 
program/institution 
demonstrates how 
tutoring is made 
available as a learning 
resource. 

Tutoring is available 
and accessible; the 
program/institution 
demonstrates how 
tutoring is made 
available as a learning 
resource; multiple 
channels are provided 
(e.g., e-mail, phone, 
chat, web 
conferencing); tutoring 
services are available 
when learners need 
them.   

15 

The institution and/or the 
instructor provides 
guidance/tutorials for 

There is no evidence 
that students are 
provided with guidance 
concerning use of 

There is evidence that 
guidance is available for 
students but guidance 
provided is confusing or 

Guidance is provided 
for only the primary 
technology used for 
course delivery; 

Guidance, fact sheets, 
infographics are 
provided for all types of 
technologies used in 
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students in the use of all 
forms of technologies used 
for course delivery. † 

technology. unclear; instructions for 
access may be needed. 

instructions for access 
are clear.  

coursework and may 
include video tutorials; 
instructions for access 
are clear and consistent 
across all courses.  

 

    

Evaluation and Assessment  
(27 POINTS) 

0 = Deficient 1 = Developing 2 = Accomplished 3 = Exemplary 

1 

The program is assessed 
through an evaluation 
process that applies specific 
established standards.* 

The program/institution 
does not have a plan or 
process to evaluate the 
online program.   

The program/institution 
has developed a 
program evaluation 
plan to periodically 
assess the program; 
reviews are performed 
on an ad hoc basis. 

The program/institution 
has developed or 
follows specific 
standards which are 
consistently and 
periodically used to 
assess/evaluate the 
program. 

The program/institution 
has developed or follows 
specific standards which 
are consistently and 
periodically used to 
assess/evaluate the 
program; evaluation 
results are used to 
improve online 
program(s).   

2 

A variety of data (academic 
and administrative 
information) are used to 
regularly and frequently 
evaluate program 
effectiveness and to guide 
changes toward continual 
improvement.* 

No evidence exists that 
the program/institution 
evaluates its online 
program using a variety 
of data.   

Online program 
evaluation is just 
beginning and limited 
academic or 
administrative measures 
are used to assess 
program effectiveness.   

Online program 
evaluation includes 
some academic (e.g., 
course evaluations, 
learning outcomes 
achievement) and 
administrative (e.g., 
satisfaction surveys, 
student 
success/persistence 
rates) measures to 
assess effectiveness. 

Online program 
evaluation includes a 
wide variety of academic 
(e.g., course evaluations, 
learning outcomes 
achievement) and 
administrative (e.g., 
satisfaction surveys, 
student 
success/persistence 
rates) measures to 
assess effectiveness; the 
evaluation occurs 
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regularly and frequently; 
and is used to guide 
changes.   

3 

Intended learning outcomes 
at the course and program 
level are reviewed regularly 
to ensure alignment, clarity, 
utility, appropriateness and 
effectiveness.* 

The program/institution 
does not have a review 
process to assess 
learning outcomes.   

Learning outcomes are 
assessed on an ad hoc 
basis to ensure 
alignment, clarity, utility, 
appropriateness and 
effectiveness. 

Learning outcomes are 
assessed on a regular 
basis to ensure 
alignment, clarity, utility, 
appropriateness and 
effectiveness.   

Learning outcomes are 
assessed on a regular 
basis to ensure 
alignment, clarity, utility, 
appropriateness and 
effectiveness; a peer 
review process is used; 
outcomes from the 
process drive updates.   

4 

Course evaluations collect 
feedback on the 
effectiveness of instruction 
and the quality of online 
course materials in relation 
to faculty performance 
evaluations. † 

Course evaluations are 
not regularly reviewed.   

Course evaluations are 
reviewed on an ad hoc 
basis to assess 
effectiveness of 
instruction; feedback 
gleaned from the review 
is used to shape faculty 
performance 
evaluations. 

Course evaluations and 
other feedback (e.g., 
peer review results) are 
reviewed regularly to 
assess effectiveness of 
instruction; feedback 
gleaned from the 
review is used to shape 
faculty performance 
evaluations. 

Course evaluations and 
other feedback (e.g., peer 
review results) are 
reviewed regularly to 
assess effectiveness of 
instruction; feedback 
gleaned from the review is 
used to shape faculty 
performance evaluations; 
also used as outline for 
future faculty 
development topics or 
other improvements.    

5 

A process is in place and 
followed for the institutional 
assessment of faculty online 
teaching performance. 

No program/institutional 
policies have been 
developed to guide 
expectations for faculty 
performance.   

The 
program/institution 
has developed policies 
to guide expectations 
for faculty performance 
and the policy 
standards are shared 
with faculty members.     

The program/institution 
has developed policies to 
guide expectations for 
faculty performance; 
policy /standards are 
shared with faculty; 
standards are used 
periodically to evaluate a 

The program/institution 
has developed policies 
to guide expectations 
for faculty performance; 
policy/standards are 
shared with faculty; 
these standards are 
used to evaluate a 
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faculty member’s 
performance.     

faculty member’s 
performance each time 
they teach online.   

6 

A process is in place and 
followed for the assessment 
of support services for 
faculty and students. 

No process is in place to 
assess support services 
for faculty and students.   

A process is in place and 
engaged on an ad hoc 
basis to assess support 
services for faculty and 
students. 

A process is in place and 
followed on a regular 
basis (e.g., annually) to 
assess support services 
for faculty and students.   

A process is in place and 
followed on a regular 
basis (e.g., annually) to 
assess support services 
for faculty and students; 
outcomes serve as a 
foundation for 
improvements.   

7 

A process is in place and 
followed for the assessment 
of student retention in online 
courses and programs. 

No process is in place to 
assess student retention.     

A process is in place and 
engaged on an ad hoc 
basis to assess student 
retention.  

A process is in place and 
followed on a regular 
basis (e.g., annually) to 
assess student retention.  

A process is in place 
and followed on a 
regular basis (e.g., 
annually) to assess 
student retention; 
outcomes serve as a 
foundation for 
improvements.   

8 

Program demonstrates 
compliance and review of 
accessibility standards 
(Section 508, etc.). 

No process is in place to 
regularly review 
accessibility standards.   

Program/institution has 
designated personnel to 
support accessibility 
needs; a process is in 
place and followed on an 
ad hoc basis to assess 
accessibility standards.   

Program/institution has 
designated personnel to 
support accessibility 
needs; a process is in 
place and followed on a 
regular basis (e.g., 
annually) to assess 
accessibility standards.    

Program/institution has 
designated personnel to 
support accessibility 
needs; a process is in 
place and followed on a 
regular basis (e.g., 
annually) to assess 
accessibility standards 
with outcomes 
published on the 
program’s website; 
outcomes also serve as 
a foundation for 
improvement.   
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9 

A process is in place and 
followed for the assessment 
of stakeholder (e.g., learners, 
faculty, staff) satisfaction 
with the online program. 

No process is in place to 
assess stakeholder 
satisfaction.       

A process is in place and 
engaged on an ad hoc 
basis to assess 
stakeholder satisfaction.     

A process is in place and 
followed on a regular 
basis (e.g., annually) to 
assess stakeholder 
satisfaction.       

A process is in place and 
followed on a regular 
basis (e.g., annually) to 
assess stakeholder 
satisfaction; outcomes 
serve as a foundation for 
improvements.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
*Adapted from Institute for Higher Education Policy’s Quality on the Line: Benchmarks for Success in Internet-based Distance Education (2000). 
 

†Modified quality indicator in 2018 
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