
Online Course Review Checklist/Rubric  

 
 
Course ID/Name: Reviewer: 

Instructor:  Review Date:  

This checklist is used to ensure our course content is compliant with expectations of the Higher Learning 
Commission and the State Authorized Reciprocity Agreement.  
 
Red text indicates non-negotiable items that must appear in the course prior to launch. 
Blue text indicates items that are evaluated after the course starts or during an end-of-semester review. 
 

Course Design 

Outcomes & Objectives, Expectations, & University 
Values Comments 

Course outcomes are easily located.  Definitions 
Outcomes are the overarching skills/knowledge 
students should have at the end of the course. 
Objectives are the skills/knowledge students should 
achieve at the end of each module. Successful 
objective attainment will lead to successful outcome 
achievement. 
Rationale 
Students need to know what to expect for the course 
as a whole, as well as what will be required for them 
on a weekly/module basis. 
Implementation 
Course outcomes will typically appear in the syllabus 
and/or a “Getting Started” module. Objectives should 
be listed at the start of each module with some 
indication to the corresponding course outcome, such 
as a parenthetical number. Course objectives should 
also be listed next to each activity/assignment within 
the module. 

Course outcomes are clearly written and measurable.   Rationale 
Students need to understand what is expected of 
them in the course. Course outcomes provide them 
with a roadmap to the learning that will occur. 
Implementation 
Course outcomes can be designed using a Bloom’s 
Taxonomy verb list that are appropriate for the level 
of the class (e.g. introductory courses may focus 
more on remembering and understanding, but 
advanced courses would have outcomes at the 
creating level). 

Course expectations and protocols are clearly and 
concisely communicated.  

 Definitions 
Course expectations include items such as 
assignments needing to be submitted in the LMS by 
the due date; time zone explanations, netiquette, 
discussion board etiquette, and communication (e.g. 
email, within the LMS, phone, etc.). 

https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf
https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf


Rationale 
Many of the items that you would normally cover in 
the first session of a face-to-face class need to have 
a home in your online course.  
Implementation 
Course expectations should appear in your syllabus, 
but you might also list them out again in the “Getting 
Started” module and/or a video introduction to the 
course.  
Additional Considerations 
It is important to keep in mind that students take 
online courses to fit into their lives, so it is essential 
for you to stick to the course expectations and 
schedule. They have planned ahead based on the 
initial schedule. If you do change, make everyone 
aware and give more time instead of less. 

The course grading scale and point/percentage breakdown 
are clearly stated. 

 Implementation 
The grading scale will typically appear in the course 
syllabus, but it may also appear in the “Getting 
Started” module. Assignment/activity points should 
also appear in the LMS with each assignment/activity 
submission link. 

Contact information for the instructor is easy to find and 
includes multiple forms of communication (e.g., email, 
phone, chat, etc.).  

 Implementation 
Contact information should appear on the course 
syllabus and easily located within course in LMS 
(home page, “Getting Started” module). Additionally, 
any item, such as your email address, that can be 
hyperlinked should be. 

The instructor has clearly stated his/her typical response 
time for emails and assignments, as well as how 
assignment feedback will be provided.  

 Implementation 
Response times for emails and assignments should 
appear on syllabus and easily located within course in 
LMS (home page, “Getting Started” module). The 
length of your course will help determine appropriate 
response times (e.g. email response within 1 
business day for a 7-week course vs. 2 business 
days for a 14-week course). Also, indicate how 
assignment feedback will be provided, such as inline 
grading within the LMS, a rubric within the LMS, a 
track changes file, etc. 

The institution’s/program’s Mission and Values are easily 
located within the course. 

 Rationale 
The Council of Regional Accrediting Commissions 
(C-RAC) requires analysis/evidence that online 
learning is appropriate to the institution’s mission and 
purposes. Stating the mission and values within a 
“Getting Started” module helps link existing mission 
and values with online programming.  
Implementation 
Ideally, the institution’s mission and values appear in 
the online course template provided to all online 
faculty. They should typically appear in the syllabus 
and/or in the “Getting Started” module. 
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Content Presentation Comments 

Content is organized into manageable segments.  Rationale 
Face-to-face courses are divided by class sessions. 
Students know when they are meeting and what 
should be completed for each session. Online 
courses need to have a similar division so that course 
content is easy to follow and locate. 
Implementation 
Course content should be divided into modules. A 
weekly module format typically works best with online 
courses, but content may also be divided by chapter, 
unit, topic, etc. Most LMSs have a feature, such as 
folders or pages, to assist with creating modules. 
Content within each module should be arranged in 
chronological order. 

Supplemental learning resources (e.g., including University 
Resources and relevant/timely articles) are provided.  

 Rationale 
Online students may be completing assignments 
when you are not available to provide assistance. 
Providing supplemental content resources and 
technology aids will help students answer questions 
and resolve issues on their own. 
Implementation 
Online courses should have easily located links to the 
institution’s Help Desk, Library, Writing Center, 
Student Services, etc. Ideally, these are already built 
into the institution’s online course template, but if not 
the “Getting Started” module is a good place to locate 
these. In addition to general institutional support, 
faculty should provide subject matter-related articles 
that are not primary content and optional 
readings/videos for students within each module. 

Navigation is consistent within the course (e.g., modules 
are always used for each week/unit). 

 Rationale 
The challenge of your course should be the content 
itself, not locating the content or assignments.  
Implementation 
Select a course design format within the LMS prior to 
creating the course and use that consistently 
throughout the course. Every module should have the 
same setup and items within the module should 
appear in chronological order of due date. 

Content is presented using appropriate tools (e.g., those 
available in the LMS, content modules, single pages, links 
to external resources, print material).  

 Rationale 
Content should be easy to locate and access. 
Implementation 
Content is housed chronologically within modules. 
Access to content is achieved via the fewest clicks 
possible. Links to outside content (e.g. articles from 
library database, website, videos, etc.) are used 
instead of uploading these items directly into the 
LMS. Modules are concise and compact and don’t 
require a lot of scrolling.  

The course is enhanced with visual and auditory elements  Rationale 
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(e.g., YouTube videos). In a face-to-face classroom, there is more to the 
course than just reading the text or articles. This 
same level of engagement with the content needs to 
occur in the online course. 
Implementation  
Course content includes images, videos, audio 
recordings, etc. to enhance student interaction and 
understanding of the material. These may be already 
available resources (e.g. from the publishers or 
available on the internet) or instructor-created. 

Learner Engagement Comments 

The instructional methods are presented in the course (e.g. 
in the syllabus). 

 Rationale 
As with other course expectations, students need to 
know how they are expected to engage with the 
content, the instructor, and other students.  
Implementation 
Instructional methods include lecture, active learning, 
group work, hands-on activities, discussions, etc. and 
should appear on the syllabus. It includes how the 
instructor will present content and how students will 
be assessed. 

Course design includes guidance for learners in using 
content materials and technology (e.g., a course tour, links 
to how to articles, specific requirements for acceptable 
discussion board posts and responses).  

 Rationale 
While many students know how to text and post 
videos to SnapChat, they may not know how your 
institution’s LMS or other technology/applications that 
are required for class function. Again, the challenging 
part of your course should be the content, not how to 
access it. Providing students with how-to’s will help 
alleviate some issues. 
Implementation 
In the “Getting Started” module, provide 
documentation for the various activities you are 
requesting students complete for the course. For LMS 
activities, such as uploading assignments, writing 
discussion board posts, and taking quizzes, you can 
locate step-by-step tutorials and/or videos on the 
LMS’s help site. Your institution may also have 
already created university-branded documentation for 
these items.  

Interaction and Collaboration 

Student-to-Student Communication Strategies Comments 

Appropriate student communication activities (e.g., 
discussion boards, email, chat, Google docs) are included 
to reinforce the desired learning outcomes.  

 Rationale 
Relationships are key to educational success. 
Additionally, C-RAC requires that course design and 
delivery support student-student interactions. 
Implementation 
Incorporate activities, such as discussion boards, 
group projects, peer reviews, etc. where students 
need to interact with each other. 
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Interaction activities integrate the presence of the instructor 
and/or peers. 

 Rationale 
Relationships are key to educational success. 
Additionally, instructors must provide substantive and 
frequent feedback on content and assignments to 
comply with Federal Financial Aid requirements. 
C-RAC also requires that course design and delivery 
support student-student and faculty-student 
interactions. 
Implementation 
Instructor interaction in a course can be full 
participation in discussions boards and other course 
activities, but at a minimum it includes monitoring the 
discussion board posts and providing grades and 
summary/feedback on assignments. Instructor 
interaction can also be achieved by posting 
announcements and/or establishing a class virtual 
office/Q&A discussion board to handle course/content 
related questions. 

Development of Learning Community Comments 

Communication activities are purposely designed to help 
build a sense of community among learners and the 
instructor.  

 Rationale 
Relationships are key, and students grow when they 
learn from each other. Additionally, C-RAC requires 
that course design and delivery support 
student-student interactions. 
Implementation 
Incorporate activities, such as discussion boards, 
group projects, peer reviews, etc. where students 
need to interact with each other. 

Collaboration activities (if included) reinforce course 
content and learning outcomes, while building 
workplace-useful skills (e.g., teamwork, cooperation, 
negotiation, and consensus-building).  

 Rationale 
The key is building workplace-useful skills in 
alignment with course outcomes. 

The instructor's self-introduction is present and thorough, 
and the instructor has provided multiple ways to 
communicate with him/her.  

 Rationale 
Faculty introduces self as would in a face-to-face 
class. This introduction helps students connect with 
the instructor as a real person and not just a persona 
in the virtual world. 
Implementation 
Instructor introductions can take the form of a video 
(go to your favorite location, share a cup of coffee 
with students, have a child interview you). 
Introductions can be in a written format, such as a 
letter to the students or a general post in course. 
Whatever form the introduction takes, it should 
provide some insights into who you are as a person 
and teacher. It is also a good idea to include office 
hours (virtual), phone, and email information in 
conjunction with the introduction. 

Interaction Logistics Comments 

Guidelines explaining required levels of participation (e.g.,  Rationale 
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quantity of interactions) are provided. Students need to know what to expect in regards to 
participation in an online course. C-RAC also requires 
that course and program structures provide schedule 
and support to help online students persist and 
succeed. 
Implementation 
For each form of interaction (e.g. discussion board, 
peer review, group assignment, etc.), you should 
provide specifics about successful completion of the 
interaction. For example, indicate the number and 
length of post for a quality discussion board 
interaction. If you are dropping assignments, indicate 
the number of assignments students will be required 
to complete. If students are responsible for peer 
reviews, indicate how many they must complete and 
provide a rubric for them to use when assessing 
classmates’ work. Information about participation 
typically will appear in the syllabus, but a reminder 
should also appear with the link to each assignment 
submission. 

Expectations regarding the quality and depth of 
communications (e.g., what constitutes a “good” answer) 
are clearly defined.  

 Rationale 
Students need to know how assignments will be 
graded. 
Implementation 
For each assignment, provide very specific 
instructions that discuss the expected quality and 
length of the submission. Anticipate questions in 
these instructions. For each assignment, provide an 
example of a quality work (and maybe even not so 
quality work). Provide a grading rubric. These pieces 
of information should be included with the link to the 
assignment submission. 

A rubric or equivalent evaluation document for participation 
and/or grading is included.  

 Rationale 
Students need to know what they are going to be 
assessed on. Rubrics save instructor time when 
grading and help to reduce arguments about scores. 
Implementation 
Most LMS’s have a rubric feature within them. While it 
is not as simple as uploading an already created 
Word document rubric, putting the rubric within the 
LMS will save a great deal of time when grading. 
Additionally, once the rubric is in the LMS, it can be 
copied and edited for use for other assignments. The 
most difficult part in this process is actually creating 
the levels of achievement for each criteria. When in 
doubt, check out the Association of American 
Colleges and Universities (AAC&U) VALUE Rubrics. 
These provide a great starting point for creating 
assignment-specific rubrics for your course. 

The instructor actively participates in communication 
activities and/or provides substantive feedback, reminders, 
updates and special announcements to students.  

 Rationale 
According to Federal Financial Aid requirements, 
instructors must provide substantive and frequent 
feedback on content and assignments. Additionally, in 
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education, relationships are key. C-RAC also requires 
that curriculum design and the LMS enable active 
faculty contribution to the learning environment. 
Implementation 
If you get an email from one student, chances are 
more will have the same question. As such, it is best 
to respond to the whole class via an announcement 
or course email. Additionally, stick to the course 
schedule. Students take online courses to fit into their 
lives. They have planned ahead based on the initial 
schedule. If you do make a change, make everyone 
aware of this and give more time instead of less. 
There are many tools within the LMS to assist you 
with communicating with students. These include the 
ability to schedule assignments and announcements; 
adding due dates for assignments will then flow to 
calendar. You also have the ability to email all 
students in a course, a few students, or just one. 

Course Assessments (NOTE: Assessment = any graded item, not just test) 

Expectations Comments 

Assessments align with the course content and course 
outcomes. Lecture objectives align with course outcomes. 

 Rationale 
Backward design should be utilized for course 
creation. This is when the instructor starts with the 
course outcomes (e.g. what the students should be 
able to know and do after taking the class) and then 
builds the assessment(s) from those. Backward 
design may include institutional outcomes (e.g. 
program or general education). 
Implementation 
Review current course assessments to make sure 
they function to show that students have achieved the 
course outcomes. If they do not, adjust the 
assessments. 

Learners are directed to the lecture objective(s) for each 
assessment  

 Rationale 
Lecture objectives provide the details about what 
students will learn in that module.  
Implementation 
Each module should provide a list of measurable 
objectives for the week. Use a Bloom’s Taxonomy 
verb list to help craft these objectives, which should 
be concrete displays of student knowledge (e.g. don’t 
use the word understand). 

Rubrics or descriptive criteria for desired outcomes are 
provided (models of “good work” may be shown, for 
example).  

 Rationale 
Students need to know what they are going to be 
assessed on. Rubrics save instructor time when 
grading and help to reduce arguments about scores. 
Implementation 
Most LMS’s have a rubric feature within them. While it 
is not as simple as uploading an already created 
Word document rubric, putting the rubric within the 
LMS will save a great deal of time when grading. 
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Additionally, once the rubric is in the LMS, it can be 
copied and edited for use for other assignments. The 
most difficult part in this process is actually creating 
the levels of achievement for each criteria. When in 
doubt, check out the Association of American 
Colleges and Universities (AAC&U) VALUE Rubrics. 
These provide a great starting point for creating 
assignment-specific rubrics for your course. 
Also, post examples of past student work in the 
assignment link. You may use average/decent 
examples, but not necessarily the best. You can also 
post a marked up example to show where to make 
corrections or how it met the rubric expectations.  

Assessment Design Comments 

Assessments are designed to develop professional and/or 
academic skills to facilitate transfer beyond the course. 

 Rationale 
Appropriately designed assessments that help to 
facilitate learning and the transfer of skills and 
knowledge beyond the course are key to any course, 
whether face-to-face or online. It is key to remember 
that your course is one in a series of courses. 
Implementation 
Review current course assessments to make sure 
they function to show that students have achieved the 
course outcomes. If they do not, adjust the 
assessments. Also, check with instructors for courses 
before and after yours in the program’s sequence to 
make sure your course is on target. 

Assessment activities occur frequently throughout the 
duration of the course and are appropriately paced within 
the course content.  

 Rationale 
Assessment activities should come in both formative 
and summative formats. Assessments should be a 
means for students to show what they have learned 
and for you to make adjustments/reteach concepts 
that numerous students seem not to understand. 
Additionally, you need to think about the number of 
activities, which can include reading assignments, 
watching videos, posting in the discussion board, and 
taking weekly quizzes. The original Carnegie 
guidelines stipulate that students should be spending 
9-12 hours a week completing course activities for a 
3-credit-hour course. Again, this includes reading and 
watching lectures in addition to other assignments.  
Implementation 
Be consistent with due dates and times (e.g. initial 
discussion board posts are always due by 11:59 PM 
on Wednesdays with replies due by 11:59 PM on 
Sundays; all quizzes are available from the start of 
each module, but students only have 15 minutes to 
answer 10 questions and it must be completed by 
11:59 PM on Sundays). Ease up on smaller activities 
(e.g. discussion board posts or weekly quizzes) when 
a larger assignment (e.g. a paper or presentation) is 
due. Scaffold assignments so they feed into larger 
projects (e.g. a 3-5 page journal review paper feeds 
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into a longer research paper about the same topic). 

Multiple types of assessments are used (e.g., research 
project, objective tests, discussions, blogs, reflections, 
etc.). 

 Rationale 
Assignments should show student achievement of 
course outcomes/weekly objectives. If you cannot 
directly link an assignment to a course outcome, do 
not include it as it will become busy work for the 
students. There are more assignment types for online 
courses than just discussion board posts, and there 
are more ways to set these up beyond post and reply 
to two classmates. Reflecting on learning is an 
important part of the process for students and should 
occur at least a few times in your course (e.g. at 
midterm and prior to the final). 
Implementation 
You will need to translate assignments used in 
face-to-face courses for use in your online course 
(e.g. in-class discussion can become an 
asynchronous discussion board activity or a 
synchronous webinar). Think about what skills and 
tools students will need to complete the assignments 
in an online environment and be ready to support 
them in their efforts.  

Learner Support 

Orientation to Course and LMS Comments 

Clearly labeled links to tutorial materials that explain how to 
navigate the LMS and the specific course are included 
(e.g. link to Canvas Help). 

 Rationale 
While many students know how to text and post 
videos to SnapChat, they may not know how your 
institution’s LMS or other technology/applications that 
are required for class function. Again, the challenging 
part of your course should be the content, not how to 
access it. Providing students with how-to’s will help 
alleviate some issues. 
Implementation 
In the “Getting Started” module, provide 
documentation for the various activities you are 
requesting students complete for the course. For LMS 
activities, such as uploading assignments, writing 
discussion board posts, and taking quizzes, you can 
locate step-by-step tutorials and/or videos on the 
LMS’s help site. Your institution may also have 
already created university-branded documentation for 
these items. Also, in the Getting Started module, 
provide quick links to your institution’s IT support and 
any 24/7 IT service that may be provided by the LMS. 
When you are requesting students complete a task 
that they may have never done before (e.g. upload a 
video to YouTube and embed it in the course), you 
should provide detailed instruction for how to do this. 
You may also want to to create a course tour video 
that is unique for your course (remember, it is 
typically best to upload these to YouTube and embed 
in the course to account for size constraints; also, 
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they will need to have closed captioning). 

Tutorial materials support multiple learning modalities - 
auditory, visual, and text-based. 

 Rationale 
While the VARK learning styles are a myth as 
indicated by current research, we all still learn in 
different ways. The more ways and times students 
can interact with content, the more they will learn. 
Implementation 
In addition to having reading assignments from a 
textbook, you can include links to related content on 
the internet. These may be to podcasts and video 
content. PALNI has lots of resources for all topics 
available in these multi-modal forms. As a precaution, 
you will need to check links to outside sources each 
semester to make sure they are still active. 

Course/Institutional Policies & Support Comments 

Links to institutional policies, materials, services, and forms 
relevant for learner success (e.g., academic integrity 
policies and Student Success and disability services) are 
clearly labeled, are easy to find, and are up-to-date. 

 Rationale 
C-RAC requires that student in online courses have 
adequate access to student services provided at the 
institution, including advising, accommodations, 
library, financial aid, course registration, and career 
and placement counseling.  
Implementation 
Provide information about these services to students. 
This may appear in the syllabus and/or in the Getting 
Started module. Ideally, these are already built into 
the institution’s online course template and/or the 
syllabus template. 

University/instructor policies regarding decorum, behavior, 
and netiquette are easy to find and written clearly to avoid 
confusion. 

 Rationale 
You should have the same expectations of student 
behavior in online course as you do in a face-to-face 
one. 
Implementation 
Information about proper decorum, behavior, and 
netiquette are typically located in the syllabus. THey 
may also appear in the Getting Started module in the 
course. Netiquette may also appear as a reminder in 
the first discussion board assignment of the course. 

Technical Accessibility Issues Comments 

Course materials use standard file type (e.g. accessible 
PDF with OCR recognition, Word, PowerPoint) to ensure 
accessibility. 

 Rationale 
The ADA and Section 504 require that students with 
disabilities receive appropriate accommodations and 
support as they access and engage with content in 
your course.  
Implementation 
While many of our institutions have a disability 
services office, the individuals in these offices most 
often work with students on what documentation is 
needed to support an accommodations. Very rarely 
do they have the support staff to help faculty make 
their courses ADA compliant. In other words, it’s your 
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responsibility and should be done up front during the 
course design process. OCR stands for optical 
character recognition, and all PDFs should be 
formatted in this way. Adobe Acrobat will let you 
convert a regular PDF to an OCR. In Word, use the 
built-in header options in the Styles group on the 
ribbon instead of bolding section headers and 
increasing the font size on your own. For PPT, use 
the layout templates that are built-in to the program 
instead of adding text boxes on your own. Images 
should have alt text associated with them so that a 
screen reader can describe the picture. Most LMSs 
have an alt text feature that is available when you 
upload an image.  

Videos are streamed whenever possible (e.g. YouTube, 
Vimeo) and include closed-captioning or a script. 

 Rationale 
Streaming videos (e.g. those that are 
embedded/linked from a site such as YouTube) take 
up less space in the LMS than posting the video 
directly in the course. Most institutions have size 
limits for the amount of content that can be added in 
the LMS per course. Videos directly uploaded into the 
the LMS take up a lot of MB. Additionally, students 
have to wait for videos to load on the page each time 
they access it in the LMS, and directly uploaded 
videos often result in playback issues that are 
alleviated when using a third-party site. 
Additionally, YouTube will auto-caption videos for 
you. You will need to go in and check to make sure 
YouTube captured each work correctly, as well as to 
fix the capitalization and punctuation. 
Closed-captioning is a benefit to more than just 
hearing-impaired individuals, for example for people 
who are viewing videos where they can’t have sound 
on (e.g. on a bus or with a sleeping child). If you are 
going to test on information, every student needs 
access to it (audio, written, etc.). 
Implementation 
Create a YouTube or a Stream (Microsoft Office 365) 
account and upload all course videos there. 
Embed/link to videos within the LMS. 

Large files are identified to help learners consider 
download times (e.g. voice-narrated PowerPoints, 
multimedia files), and alternative (smaller) files are 
provided where appropriate. 

 Rationale 
Students won’t access the contact if it is difficult or 
time-consuming to do so. 
Implementation 
Instead of uploading large files directly into the LMS, 
link to them from alternative locations (e.g. the 
internet, YouTube, OneDrive, Google Drive, etc.).  

Graphics are optimized for web and mobile delivery and 
display without needing extensive scrolling. 

 Rationale 
Size matters when it comes to image quality. Images 
should be clear to students on a variety of screen 
sizes, especially if you are testing them on the 
content of the images. 
Implementation 
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Check quality of uploaded images in various screen 
sizes. Also,check them on mobile devices. 

Accommodations for Disabilities Comments 

Supportive mechanisms allow learners with disabilities to 
participate fully in the course community (e.g. what does 
this mean for the student who is deaf? what does it mean 
for the student who is blind?) 

 Rationale 
The ADA and Section 504 require that students with 
disabilities receive appropriate accommodations and 
support as they access and engage with content in 
your course.  
Implementation 
While many of our institutions have a disability 
services office, the individuals in these offices most 
often work with students on what documentation is 
needed to support an accommodations. Very rarely 
do they have the support staff to help faculty make 
their courses ADA compliant. In other words, it’s your 
responsibility and should be done up front during the 
course design process.  

The design and delivery of content integrate alternative 
resources (transcripts, for example) or enable assistive 
processes (voice recognition, for example) for those 
needing accommodation. 

 Rationale 
The ADA and Section 504 require that students with 
disabilities receive appropriate accommodations and 
support as they access and engage with content in 
your course.  
Implementation 
While many of our institutions have a disability 
services office, the individuals in these offices most 
often work with students on what documentation is 
needed to support an accommodations. Very rarely 
do they have the support staff to help faculty make 
their courses ADA compliant. In other words, it’s your 
responsibility and should be done up front during the 
course design process. Seek out the support of 
Disability Services or an Instructional Designer on 
campus to make sure course is accessible (however, 
they may not be able to do the heavy lifting for you). 

Design factors, such as color, text size manipulations, 
audio and video controls, and alt text, reflect universal 
accessibility considerations. 

 Rationale 
While closed captioning and proper file types are 
essential for ADA and Section 504 compliance, there 
are many other design factors, such as color choices, 
that you will need to keep in mind. 
Implementation 
Implement Universal Design for Learning (UDL) 
theories and practices as you design your course. 
Use the course template provided by your institution 
as it most likely uses a UDL framework. Don’t use 
color for meaning, as colorblind individuals may not 
be able to decipher the content. Minimize the amount 
of clicking required to access content and 
assignments. 
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https://www.higheredcompliance.org/resources-by-topic/?topic=disabilities-and-accommodations
https://www.higheredcompliance.org/resources-by-topic/?topic=disabilities-and-accommodations
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=udlcenter&utm_content=site-banner

