
Effective	Hybrid	Teaching	Practices		
 

In October 2016, an online survey was distributed to all instructors who taught 
Corvallis and Cascades campus hybrid courses between Fall 2012 and Spring 2016. 
Of the 75 instructors who received the survey, 28 responded, including faculty from 7 
colleges and INTO OSU.  

The purpose of this survey was twofold: 1) to identify effective hybrid teaching 
practices as viewed by OSU hybrid faculty, and 2) to gain insights into the effects of 
participation in the OSU Hybrid Faculty Learning Community (LEARNING 
COMMUNITY). 

Survey participants were asked to report which of 22 teaching practices (identified 
from the literature on effective blended pedagogy) they have used in their hybrid 
teaching. Each of the 22 teaching practices has been used by more than half of the 
respondents.  
 
The survey participants were asked to rate the effectiveness on a 5-point scale from 
“not effective at all” to “extremely effective” for each of the 22 teaching practices that 
they have personally used. More than 75% of the respondents rated each of the 
following 11 practices as “very effective” or “extremely effective” in fostering student 
learning in a hybrid course:   

• Student-to-student interaction in both classroom and online environments	
• Lectures of less than 15 minutes interspersed with other class activities	
• Prompt and specific feedback given on assessments (e.g., quizzes, papers, 

projects)	
• Real-world applications to connect theory to practice	
• Active learning (e.g., think-pair-share, problem-solving exercises, group work)	
• Group activities that have both an in-class and out-of-class component	
• Learning activities outside of class prepare students to participate in class 

meetings	
• Online content/learning activities referred to during face-to-face meetings to 

reinforce	
• Student-to-instructor interaction in both the classroom and online environments	
• Integration between classroom and online learning environments	
• Classroom discussions	
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Impact	of	Faculty	Learning	Communities 
 

In October 2016, an online survey was distributed to all instructors who taught 
Corvallis and Cascades campus hybrid courses between Fall 2012 and Spring 2016. 
Of the 75 instructors who received the survey, 28 responded, including faculty from 7 
colleges and INTO OSU.  

The purpose of this survey was twofold: 1) to identify effective hybrid teaching 
practices as viewed by OSU hybrid faculty, and 2) to gain insights into the effects of 
participation in the OSU Hybrid Faculty Learning Community. 

The survey asked respondents to rate themselves on a scale of 1 (completely unable) 
to 5 (extremely able) regarding the five competencies that are explicit learning 
outcomes of each learning community. For each competency, the mean self-rating of 
learning community alumni was, on average, one point higher than those 
instructors who have not participated in a learning community:	

o I can describe recognized effective practices for design and delivery of a 
hybrid course, for example, methods to foster student engagement in a 
blended learning environment. (learning community alumni 4.1; non-
participants 2.8)	

o I can design a hybrid course syllabus and develop course content that 
employs effective practices for blended learning, such as techniques to 
integrate online and face-to-face learning activities and materials. (4.3; 
3.2)	

o I can identify OSU resources—including the Center for Teaching and 
Learning, Technology Across the Curriculum—and other online 
resources—such as the Online Learning Consortium and MERLOT—to 
support hybrid course development and delivery. (3.9; 3.2)	

o I can recognize and apply policies/procedures applicable to hybrid 
course development and delivery, such as standards for online course 
site functionality. (4.0; 2.7)	

o I can employ fundamental features of the Canvas learning management 
system for course delivery, for example, posting announcements and 
facilitating online discussions. (4.6; 4.0)	

 
Eighty-two percent of respondents identified specific changes to their teaching 
practices that resulted from teaching hybrid-type courses, including increased levels of 
class organization, active learning, flipped learning, integration of classroom and online 
learning, and Canvas/online tool use. 	
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