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Why this topic?
Most journalism research:
 Fake news
 Immersive technologies
 Convergence
 Industry disruption
 Practice-education gap
 Social media

Journalism research gaps:
 Pedagogy
 Efficacy of online programs
 Online program infrastructure
 Online student perceptions
 Experiential learning in online spaces
 Are online students prepared?

Presenter
Presentation Notes
Journalism and mass communication educators are adapting on multiple fronts. The industry is rapidly evolving through technological innovation, social media, and the decline of traditional media positions available to graduating students. Furthermore, events surrounding the Election of 2016 added new streams of research for JMC academics: fake news, First Amendment rights, alt-right media, social media propaganda, etc. With these changes as backdrop, many JMC schools have not yet launched — or even considered launching — online or hybrid programs. But the continued growth of online education (Seaman, Allen, & Seaman, 2018) may encourage JMC schools to pursue such options. Several schools have already debuted fully online programs or certifications (Castaneda, 2011). Here, the literature is severely lacking. How are these programs structured? How are they accounting for the experiential learning element that dominates on-campus programs? The purpose of this qualitative multiple case study is twofold: to explore how JMC schools prepare and support faculty and adjunct instructors to teach online, and to examine the professional relationship between instructors and instructional designers through the lens of a professional learning community (PLC).



Online Human 
Touch (OHT)
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(Betts, 2011)

Frameworks

TPACK

(Mishra & Koehler, 2006)

Professional Learning 
Communities

• Member alignment
• Reflect on practices
• Engage in reflective 

discussion
• Offer feedback to each 

other
• Keep focus on learners

(Thoma, Hutchinson, D. Johnson, K. 
Johnson, & Stromer, 2017)

Presenter
Presentation Notes
Three frameworks: OHT looks at the professional development piece. TPACK is the syllabus, course, and program structure piece. PLC is the collaborative piece necessary for success.OHT looks at a holistic, immersive process to prepare higher education instructors to teach online.Are Full-Time and Part-Time Instructors……properly trained to teach online?…properly supported to teach online?…able to access just-in-time resources?…assigned a mentor?…motivated to embrace online teaching?Are instructional designers…actively collaborating with journalism faculty?…able to access professional development opportunities?…included in the decision-making process?…using data to inform faculty on methods?…a valued member of the academic team?Mishra and Koehler (2006) created TPACK as a framework for educators aiming to foster a high-quality learning experience facilitated through technology. To achieve Technological Pedagogical Content Knowledge (TPACK), instructors need to incorporate subject-matter, pedagogical, and technological expertise into assignment or course creation. Many, if not most instructors, cannot claim expertise in those three areas. Instructors can and should collaborate with colleagues like instructional designers to bring each critical skill set to assignment, course, and program design.DuFour published three “big ideas” for true PLCs. The big ideas: (a) focus on student learning, not teaching; (b) create an infrastructure that promotes a collaborative culture; and (c) emphasize results for both learners and teachers (DuFour, Eaker, & DuFour, 2005, p. 32). Further research identified five characteristics of PLCs: members align on the mission, reflect on practices, participate in reflective discussion, offer feedback to each other, and keep the focus on the learners (Thoma, Hutchinson, D. Johnson, K. Johnson & Stromer, 2017). PLCs are a form of professional development in that members can learn from each other. PLCs can be a versatile way to provide ongoing support for online instructors keen to keep course content relevant (Hilliard, 2012).
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Instructional 
Designer

FacultyAdjunct Instructor

Instructional 
Designer

FacultyAdjunct Instructor

Instructional 
Designer

FacultyAdjunct Instructor

School 1 School 2 School 3

Multiple case study design
• 3 Journalism & Mass Communication (JMC) 

schools at large, public institutions in U.S.

• Inclusion criteria: Each JMC school offers one 
fully-online degree program

• IRB approved

• Inclusion criteria: Participants taught or worked 
online for at least 1 academic year

• Review of PD resources/events

• 3 semi-structured interviews (ID, faculty, 
adjunct) at each JMC school

Presenter
Presentation Notes
This study was approved by Drexel’s IRB. The authors selected three large, public institutions of higher education with journalism and mass communication schools that currently offer at least one degree program in a fully online format. Next, the authors contacted administrators at each JMC school to identify potential interview participants. The authors interviewed one instructional designer, one full-time instructor, and one adjunct instructor from each JMC school. Each individual met the inclusion criteria of either teaching, or working with, online JMC courses for at least one academic year. The authors also reviewed professional development materials from each institution geared toward helping faculty teach in online and blended formats. Anonymity was granted to each institution and each interview participant.Semi-structured interviews were conducted with each participant. Each interviewee was asked the same protocol to ensure stronger cross-case analysis and reduced interviewer bias (Patton, 1990). Data was collected and coded using a qualitative coding software program, first by each participating school. The authors then completed a cross-case analysis of programs, full-time instructors, adjunct instructors, and instructional designers to identify emergent themes.
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RQ1: How have JMC schools 
approached the preparation and 
support of full-time and part-time 
instructors to teach in online courses?

 Enroll instructors in mini courses 
focused on online teaching, learning

 Empower instructional designers, ID 
teams

 Course development vs. Existing
Meet instructors where they are
 No mandates

Presenter
Presentation Notes
The first research question is, “How have JMC schools approached the preparation and support of full-time and part-time instructors to teach in online courses?” Data analysis revealed four key themes:Enroll instructors, both full-time and adjunct, in mini-courses focused on online teaching and learning. These mini-courses were taught by instructional designers, thus helping instructors better understand the role of IDs and their pedagogical and technological expertise.Empower instructional designers. Each school’s instructional design team communicates proactively with instructors.Course development vs. Existing courses: Each school has an intensive, multiple stakeholder process for developing a new online course. The instructor presents an outline (syllabus) with objectives, and then meets with their ID or an ID team to brainstorm effective ways of structuring content and assignments. For instructors working on existing courses, instructional designers work in a more just-in-time support capacity.Meet instructors where they are: Instructional designers are versatile and must often coordinate with remote adjuncts or campus instructors with busy schedules.No mandates. A common theme for each school was encouraging PD participation by instructors, but not requiring it. One key difference here for instructors who are developing a new course, or overhauling an existing course, versus instructors who are teaching an existing course with no major changes. 
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RQ2: How do journalism and 
journalism-oriented instructional 
designers collaborate as a 
professional learning community to 
strengthen JMC pedagogy in online 
courses?

 Course development: IDs and 
instructors map out objectives, 
materials, assessments

 Existing courses: IDs provide 
just-in-time support

 PLC unites pedagogy, technology, 
and content expertise (TPACK)

Presenter
Presentation Notes
The second research question asks, “How do journalism-oriented instructional designers collaborate as a professional learning community to strengthen JMC pedagogy in online courses?”No “going it alone:” Online course development is much, much more than an instructor taking a classroom syllabus and posting it in an LMS. Instructional design teams at each school meet with instructors to customize a course design that features best practices and innovative assignment structure. The course is often evaluated before, during and after implementation — allowing some instructors to improve methods in real time while teaching the course.Instructors rely heavily on instructional designers for just-in-time support. This can be broken links, technology questions, grading, etc. The professional learning community is grown organically at each school through structure and process, ensuring the TPACK framework is followed.
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