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Habit 2: Begin with 
the end in mind.

-- The 7 Habits of Highly Effective People, 
Stephen R. Covey



Should align with the institution’s curriculum and co-
curriculum outcomes
Should be collaboratively authored and collectively 
accepted
Should incorporate or adapt professional organizations 
outcome statements when they exist
Can be quantitatively and/or qualitatively assessed 
during a student’s studies

http://ctl.iupui.edu/Resources/Planning-the-Learning-Experience/Writing-Student-Learning-Outcomes | Maki, 2010 

http://ctl.iupui.edu/Resources/Planning-the-Learning-Experience/Writing-Student-Learning-Outcomes






DO
Avoid “teacherly” thinking… it’s not about coverage or inputs in the classroom

Typical: Students will understand the concept of time 
value of money.

Better: Students will be able to recommend the best 
investment strategy for a firm by analyzing various 
investment options using the concept of time value of 
money.

http://kelley.iu.edu/ICWEB/Assurance/CourseGoals/page25332.html

http://kelley.iu.edu/ICWEB/Assurance/CourseGoals/page25332.html


Describe what students should be able to demonstrate, 
represent or produce based on their learning histories

Rely on action /active verbs (observable)

http://ctl.iupui.edu/Resources/Planning-the-Learning-Experience/Writing-Student-Learning-Outcomes | Maki, 2010

http://ctl.iupui.edu/Resources/Planning-the-Learning-Experience/Writing-Student-Learning-Outcomes


1) Performance. An objective always says what a learner is 
expected to be able to do; the objective sometimes 
describes the product or the result of the doing. 

2) Conditions. An objective always describes the important 
conditions (if any) under which the performance is to occur. 

3) Criterion. Wherever possible, an objective describes the 
criterion of acceptable performance by describing how 
well the learner must perform in order to be considered 
acceptable. 

http://blog.convergencetraining.com/robert-magers-performance-based-learning-objectives

http://blog.convergencetraining.com/robert-magers-performance-based-learning-objectives


Observable and measureable
Use action verbs 
Focus on articulating clear 
learning objectives 
Use to guide class 
assignments, exams and 
overall course assessment 
questions

http://www.celt.iastate.edu/teaching-resources/course-planning/syllabi/writing-learning-objectives/

http://www.celt.iastate.edu/teaching-resources/course-planning/syllabi/writing-learning-objectives/
http://www.fractuslearning.com/wp-content/uploads/2016/01/blooms-taxonomy-verbs.png
http://www.fractuslearning.com/wp-content/uploads/2016/01/blooms-taxonomy-verbs.png


Well-crafted learning objectives guide the course 
development process
Choice of course materials, assignments or activities, 
and assessments should all reflect the learning 
objectives

Consider: How does this element of the course relate 
back to learning objectives? 

http://depts.washington.edu/eproject/objectives.htm

http://depts.washington.edu/eproject/objectives.htm




Identify results desired
Determine acceptable evidence of 
learning
Design learning activities to get 
desired results





If you don’t know 
where you are 
going, any road will 
get you there. 

-- Lesson learned from 
the Cheshire Cat



Formative assessments monitor student learning to 
provide ongoing feedback
Help students identify strengths and weaknesses
Identify where students are struggling to address 
issues immediately
Usually little or no point value

https://www.cmu.edu/teaching/assessment/basics/formative-summative.html

https://www.cmu.edu/teaching/assessment/basics/formative-summative.html


Summative assessments evaluate student learning
Compare to a target or benchmark
Usually higher point value

https://www.cmu.edu/teaching/assessment/basics/formative-summative.html

https://www.cmu.edu/teaching/assessment/basics/formative-summative.html


Change the assessment to match reality



Requires a process of transformation



…any learning that supports students in applying their 
knowledge and conceptual understanding to real-world 
problems or situations where the instructor directs and 
facilitates learning. The classroom, laboratory, or studio 
can serve as a setting for experiential learning through 
embedded activities such as case and problem-based 
studies, guided inquiry, simulations, experiments, or … 
projects (Wurdinger & Carlson, 2010).

https://facultyinnovate.utexas.edu/teaching/strategies/overview/experiential-learning

https://facultyinnovate.utexas.edu/teaching/strategies/overview/experiential-learning


By engaging in formal, guided, authentic, real-world 
experiences, individuals:
deepen knowledge through repeatedly acting and then 

reflecting on action,
broaden skills through practice and reflection,
construct new understandings when placed in novel 

situations, and
extend learning as they bring their learning back to the 

classroom.

https://facultyinnovate.utexas.edu/teaching/strategies/overview/experiential-learning

https://facultyinnovate.utexas.edu/teaching/strategies/overview/experiential-learning


Integration
•Knowledge
•Activity
•Reflection

Cycle
•Concrete experience
•Reflective observation
•Abstract conceptualism
•Active experimentation



Multiple guess, “Christmas tree” option, three scantrons and a cloud of dust…



Good practices for academic integrity

Shuffle answer order
Smaller stakes, more 
frequent assessments
Online proctoring with 
live or record and 
review



Practical methods for creating personalized and rigorous assessment

Question banks (Canvas Guide #3048), groups linked 
to banks (Canvas Guide #2903), formula questions 
(Canvas Guide #2931)
Differentiated assignments based on exam 
appointment time, last name, or random assignment to 
create multiple exam versions (Canvas Guide #2630)

https://community.canvaslms.com/docs/DOC-3048
https://community.canvaslms.com/docs/DOC-2903
https://community.canvaslms.com/docs/DOC-2931
https://community.canvaslms.com/docs/DOC-2630


Creating authentic, realistic, and rigorous assessment

File attached question type (data set for download and 
manipulation)
Short answer and rubric scored questions (case 
analysis and open-ended response)
Video (or audio) responses using Canvas Media 
Recordings (Canvas Guide #3131)

https://community.canvaslms.com/docs/DOC-3132


GoReact as a tool for instructor, self-, and peer-review



GoReact Native Canvas Turnitin PeerMark integration 
with Canvas

Video review
Instructor, Peer and Self review
Use a rubric or not
Synchronous or asynchronous
Subscription/access code ($14 
per student per course per 
semester or site license)

Video, audio, document, web, 
etc. (anything)
Instructor, peer only
Use a rubric or not
Asynchronous only

Video, audio, document, web, 
etc. (anything)
Instructor, Peer and Self review
Use a rubric (or questions), or 
not
Asynchronous only
Licensed with Turnitin
Allows for anonymous review
Highly customizable and more 
complex options



 Student-driven discussions on current topics

Configure points, view analytics

 Instructor badges

 Pin and Comment word counts, Like, Love, Not relevant

 Leaderboards and analytics

 Integrates with Canvas grade book

 Student, course, and College licenses available

https://yellowdig.zendesk.com/hc/en-us/articles/215295528-Professor-Onboarding-Guide-must-read-

https://yellowdig.zendesk.com/hc/en-us/articles/215295528-Professor-Onboarding-Guide-must-read-


https://ufl.instructure.com/courses/330387/external_tools/24300
https://ufl.instructure.com/courses/330387/external_tools/24300


Show what you know

Options for scoring:
• Peer review
• Score with a  rubric
• Respond with audio 

or video



Polling and one-minute responses



Scalable unique exams for 650+ 
students

 Formula-based questions

 File download

 Increased frequency of 
assessment

 Lower stakes

 Spiraling assessments

 Online proctoring



A recipe for generating unique questions



Using data to solve problems



Know before you go…



Variety of options:
 Individual
 Team
 Auto-scored
 TA and instructor scored
 Rubrics









Bridging the knowing-
doing gap to target 
learning by doing
 Individual
 Team
 Self-paced tournament
 Instructor-paced 

competition













 Helping Students Succeed

Discussions Targeted 
messages

Outreach



Orientation and start up process

Practice rounds (footrace)

Strategy overview

Competitive rounds

TeamMATE after rounds 2 and 7

Overall performance

Board report

Comp-XM



Located on home page or in Getting Started 
section of course

Overview video from professor

Links to support files

Single sign on access through LMS



1.Professor explains Perceptual Maps 
in video

2.Students use Strategy Picker

3.Students submit strategy with 
explanation after practice rounds and 
before first competition round

4.Professor provides general guidance 
on strategy aligned to decisions in 
weekly debrief videos



Submitted after the last 
competition round

Teams report on:
 Strategy evolvement over term
 Success at sticking to strategy
 Prediction for future of company
 Lessons learned



com·pe·tence
ˈkämpədəns/
noun
1. the ability to do something 
successfully or efficiently.

-- Merriam-Webster



Mapping the process to the learning tasks

The Entrepreneurship Process
1. Identify an opportunity

2. Develop a venture concept

3. Acquire resources

4. Manage and grow

5. Exit the venture

The Entrepreneurship 
Competencies
 Opportunity recognition
 Opportunity assessment
 Risk management / mitigation
 Conveying a compelling vision
 Tenacity / Perseverance
 Resource leveraging
 Guerrilla skills
 Value creation
 Maintain focus yet adapt
 Resilience
 Self-efficacy
 Building and using networks



You learn what you do

 Break up the competencies into assignments 
Create a bug list, 
 identify local opportunities, 
 conduct needs analysis, 
 create an elevator pitch, 
 interview customers, etc.

Weekly assignments… do it, think about it, connect with others, review 
other’s, reflect over time (mid and final reflections)

 Lesson learned: Students are open to innovation in assessment – their 
main resistance is to how to handle the responsibility



“After reading through my blog from this semester I am left amazed and speechless. … I 
had many memorable experiences this semester, but the one that I will always remember 
is the Free Money exercise. I managed to build the courage and go up to complete 
strangers with a strange request. I offered random customers a dollar bill and asked for 
nothing in return. I have to say that I received some strange and surprising looks, but it 
was quite a unique experience. I am really proud of myself for completing the interview 
exercises that required going out of my comfort zone. … I have learned that feedback is 
necessary, but there are many customers who are not willing to collaborate and 
that’s okay. … I see how everything ties together and the purpose for each assignment. 
Each exercise was designed to expose us to entrepreneurial experience and in order 
to ultimately develop an entrepreneurial mindset. At the beginning of the semester I 
repeated the entrepreneur’s mantra, but I have to admit that I did not have much sense of 
what I was saying or committing to. Now, that I have found an opportunity, developed a 
venture concept, acquired resources, managed growth and finally concluded my exit 
strategy I feel like an entrepreneur.”

http://susanamorales0129.blogspot.com/

http://susanamorales0129.blogspot.com/


 “Dr. Pryor is innovative and creative in ways I've never seen in a professor. As a 
student, it's inspiring. I WANT to do the work. I WANT to watch the lectures. I 
WANT to absorb every bit of the material that I can. At the same time, he's made 
us free completely free to pursue what interests us. Students can determine their 
own fate, build their own course with the materials they've been given.”

 “I loved the way this course was set up because it put you in an entrepreneurial 
mindset for the entirety of the course.”

 “YES. I love the aspect of having the blog to submit assignments. I know it'll be 
awesome to look back on and read at the conclusion of the course. Thank you 
for making this class easy to keep up with! I don't mean that to say the 
assignments are easy (because they are challenging) I mean the way the course 
is set up is easy to follow with the deadlines and assignment descriptions.”

 “It was a pile of useless busy work.”



“Continuous 
improvement is 
better than delayed 
perfection.”

-- Mark Twain



https://community.canvaslms.com/docs/DOC-3065

https://community.canvaslms.com/docs/DOC-3065


https://community.canvaslms.com/docs/DOC-1890

https://community.canvaslms.com/docs/DOC-1890


https://community.canvaslms.com/docs/DOC-1908

https://community.canvaslms.com/docs/DOC-1908


Learning Goal MBA MIB MSM BSBA

Demonstrate competency across 
business disciplines

Capstone/
Comp-XM

N/A
GlobalDNA/
Comp-XM

Core/
GlobalDNA

Demonstrate teamwork and leadership 
skills 

TeamMATE TeamMATE N/A N/A

Demonstrate critical thinking
Capstone/
Comp-XM

GlobalDNA/
Comp-XM

GlobalDNA/
Comp-XM

N/A

Possess effective communication skills
Comp-XM/
Capsim360

Comp-XM/
Capsim360

Comp-XM/
Capsim360

Comp-XM

Possess a global perspective on 
business

N/A
GlobalDNA/
Comp-XM

N/A GlobalDNA

Apply appropriate problem-solving 
and decision-making skills

N/A N/A N/A
Core/

GlobalDNA

Appreciate the ethical aspects of 
business

N/A N/A N/A Comp-XM

Understand the principles of groups, 
teams, managers, and leaders

N/A N/A N/A TeamMATE

Blue = currently used;   Green = available to use;   N/A = not applicable to program





https://catalog.ufl.edu/ugrad/current/business/ALC/business-administration-general-studies.aspx

https://catalog.ufl.edu/ugrad/current/business/ALC/business-administration-general-studies.aspx




Tawnya Means, PhD
Director, Teaching & Learning Center
Warrington College of Business

tawnya.means@ufl.edu 

@UFTawnya



HEADER OPEN SANS 40 PX
Content Open Sans 30 px


	Integrating Assessment from Start to Finish
	Learning design
	learning outcomes
	Slide Number 4
	Slide Number 5
	What should students be able to do?
	Characteristics of outcomes
	Performance-based Objectives
	Applying Bloom’s Taxonomy
	Why learning objectives?
	Slide Number 11
	Backward Design
	The Process
	Assessment Strategies
	Formative Vs. Summative
	Formative Vs. Summative
	Make Learning Real
	Make Learning Meaningful
	Experiential Learning Defined
	Benefits of experiential learning
	Kolb’s Cycle of Learning
	Traditional Exams
	Basic Assessment
	Advanced Assessment Strategies
	Advanced Assessment Strategies
	Non-Exam Based Assessments
	Integrated Peer Review
	Auto-Grading Participation
	Slide Number 29
	Media Recordings
	Get Students Involved
	Snowflake Assessments
	Formula Questions
	File Download
	Supporting student preparation
	Project-Based Assessments
	Hands-On, Minds-on
	Experiential Learning Consulting
	Experiential Learning Consulting
	Simulations
	Capsim Core
	Capstone
	GlobalDNA
	CompXM
	TeamMate
	Targeting Student Success
	Course Integration
	Course Integration
	Course Integration
	Course Integration
	Competency-Based Learning
	Competencies
	Competencies
	A Process of Becoming
	What students think about it
	Continuous Improvement
	Rubrics
	Learning Outcomes
	Mastery
	Map assessment Tools
	Map Assessment Data
	Map Program Outcomes
	Close the Loop
	Thank you!
	Header Open Sans 40 px

