


Challenge students to interrogate their assumptions about their own abilities

• Perceived limitations cause students to regard 
themselves as complacent in the learning process 
and prone to failure

• Students who are afraid to fail become afraid to try, 
thus making them less likely to venture out of their 
comfort zones

• Growth mindset provides students with a way out of 
this cycle of learned helplessness by empowering 
students to seek out educational challenges as a 
means of expanding the boundaries of what they can 
learn and achieve



Metacognition
awareness and understanding of one's own thought 
processes (OED, 2018).

• Foundational to growth mindset approach

• Tremendous power in understanding how our 
mindsets limits our ability to learn and in realizing 
that these mindsets are largely of our own making

• Application of these principles to the training and 
development of faculty has largely remained 
unexplored



Demands of teaching load often encourage faculty to adopt a fixed mindset 

• While growth in faculty knowledge of the discipline is 
encouraged, it is understood that it must take a 
backseat to the prescribed curriculum when it comes 
to students.

• Faculty interactions with students are predicated on 
the faculty as the primary source of information, even 
if that information is fodder for conversation, 
refutation, and/or reflection. 

• Double-bind, the desire to grow in knowledge met 
with the necessity of remaining, in some sense, 
constant in practice.  



• Help Faculty Culture Evolve: colleges/departments become 
spaces where new ideas and ways of thinking are welcome 

• Reprioritize Strategic Goals: focus less on the relative 
success or failure of particular initiatives and more on the 
insight gained in the process, which feeds progress toward 
long-term goals

• Reframe the Work of Faculty: framing metacognitive 
practice as part of faculty’s own narrative of personal and 
professional progress, the ongoing story of “getting better” 
that is at the heart of education



Challenge Narratives

• Challenge faculty to consider assumptions that color 
perception (college/department, courses, student 
sentiment, etc.)

• Recognize patterns in thinking

• Encourage faculty to consider alternate narratives about 
the challenges, limitations and opportunities they face; 
this will better equip them to develop informed strategies 
that integrate practice and results



Develop a Community of Practice

• Break down silos; focus on commonality of 
experience 

• Find a facilitator with credibility across 
colleges/disciplines (may be outside of 
academics)



Provide Opportunities for Collaboration

• Develop opportunities for sharing and discussion 
of course materials and instructional practice 
across college/departments/functional areas; can 
include informal observation or teaching circles

• Create cohorts or pairings to focus on particular 
challenges 
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