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Your Turn
What is your favorite thing about
instructional/learning design or educational
development right now?
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Your Turn
What is your least favorite thing about
instructional/learning design or educational
development right now?
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What the Research Says
●

●
●
●
●

●

Higher Education faculty receive little or no preparation to teach (or to
teach online) in graduate school (Zimmerman, 2020; Laurillard, 1993;
Bass, 1999).
Teaching online requires technological, pedagogical, and content
knowledge (Mishra & Koehler, 2006; Grigoryan, 2018).
Inadequate preparation for teaching online can have negative
consequences for students who take those classes (Xu & Xu, 2019).
Equity gaps are compounded online (Harris & Wood, 2020).
Embedded in ways to “keep it simple” (Cavanagh & Thompson, 2019) are
practices that can be difﬁcult for some new to online teaching and
learning.
Faculty development is an ongoing, iterative process. Sometimes, faculty
want (or need) “best practices.”
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Illustration

“

I often see instructors have very rigid processes that
they've memorized to accomplish something online.
For example, they may refer to a written "how-to"
document for uploading a PDF to their course site.
But, if there is a slight change that their routine
doesn't account for, they are unable to adapt the
routine in the moment.
Instructors know how to create an assignment in
Canvas, for example, but as soon as they need to create
an assignment that then includes an external tool, they
don't know what to do. That, or they know how to do
something ie take a screenshot, but then don't know
how to explain to students how to do what they
themselves have ritualized for an assignment.
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Often, this can lead to a deﬁcit
perspective of faculty learners, where the
onus is placed on the learner instead of
on the idea that there are some things
inherently difﬁcult about learning to
teach online.
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But if we assume that there are some
parts of learning to teach online that are
inherently difﬁcult, the question becomes:
What aspects of learning to teach online
are troublesome for faculty learners?
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Theory: Troublesome Knowledge
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Results

“

Sometimes, publishing a course is a
barrier. People think their course is
live, but it has not been published.
Instructors forget to do things like check to
make sure all of their links to ﬁles, outside
urls, etc. are still up to date and functional.
Some instructors will import their course
from the previous semester on Canvas,
change due dates, and call it day without
checking to make sure that everything is
still linking in the correct place and that the
links are still functional.
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Results
Using a course organization chart to
map out the lessons and themes the
lessons belong to.
Page organization, like having a pleasing
image, including the time to complete an
assignment or module, etc.

“

As instructional designers we use ideas around learning
outcomes and rubrics a lot. Some instructors have never
thought about learning outcomes or rubrics [...] content often
comes ﬁrst. It would be great to be able to start every new
conversation with a conversation about teaching philosophy
so that there are not assumptions made on either side. We
just don't always have the time. And notice I say teaching
philosophy, not learning theories - as that conversation is
harder to have.
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Results

“

I often see instructors have very rigid processes that
they've memorized to accomplish something online.
For example, they may refer to a written "how-to"
document for uploading a PDF to their course site.
But, if there is a slight change that their routine
doesn't account for, they are unable to adapt the
routine in the moment.
Instructors know how to create an assignment in
Canvas, for example, but as soon as they need to create
an assignment that then includes an external tool, they
don't know what to do. That, or they know how to do
something ie take a screenshot, but then don't know
how to explain to students how to do what they
themselves have ritualized for an assignment.
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Results
Groups [such as in an LMS] is a difﬁcult knowledge
piece because while some of the basic features are
comparable to how groups would be used in a
face-to-face setting, there are additional features
that would often help instructors streamline their
course, but for many this is hard to understand
without prior experience.

“

The role of assessment can be difﬁcult because we often use
it as an evaluative tool rather than a learning experience.
Moving to a new LMS is exactly what I am dealing with.
Things are similar but different and instructors are often
tempted to "ﬁgure it out on their own" instead of asking for
help and this results with confusion for the instructor and
more importantly the students.
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Results

“

For some reason, instructors have it in their head that
inclusive design means lowering rigor or lowering
standards when that is not the case at all. Many
faculty want to teach the way they learn best and it is
doing a disservice to students, particularly in an
online environment. Giving students choice, thinking
about equity, etc. does not mean that we are
somehow debasing education or lowering the bar.
The idea that face to face teaching is the gold standard
so that when teaching online they should just try and
replicate that face to face style. For example, record 60
minute long lectures or have 60 minute long, 3 times a
week synchronous sessions that replicate the face to
face lecture.
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Next Steps
● QUESTIONNAIRE REMAINS OPEN
(Replicable, Aggregable)

● COMPLETE ANALYSIS/REPORTING
(other troublesome knowledge)

● PHASE 2: EXPERT PANEL
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Thank you!
& Special thanks to:
Jill Leafstedt, Megan Eberhardt-Alstot,
Kristi O’Neil, Michael McGarry, and Rachael Jordan
as well as anyone who took and/or
distributed the Phase 1 questionnaire in
order to help advance this research!
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