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1 Introduce yourself
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Presentation Notes
Remind Everyone at the end to fill out a session evaluation.



Who am I?

• Ph.D., Education from Capella University

• M.S.,   Educational Psychology from Capella University

• B.A.,    English Literature from University of North Florida

• 16 Years in K-12

Presenter
Presentation Notes
I was so excited to start teaching in Higher Ed.  I’ve been there since 2012, and I was stunned and a little sad to find out my college students had reading and writing skills equivalent to my middle school students.  



Talk to your neighbors and answer this question-

What are some challenges 
when it comes to students 
reading the course 
material?

Presenter
Presentation Notes
Take a minute and discuss



Outcomes

• identify common challenges students have with eTexts. 

• compare a variety of active reading strategies.

• select at least one active reading strategy they can incorporate 
into their own course(s) to support students in becoming more 
proficient readers of eText.

Presenter
Presentation Notes
The purpose of this session is to learn some strategies we can incorporate into our teaching to assist students in becoming better readers of eTexts, which will improve student achievement.



AGENDA
Today you will leave with reading strategies to improve student achievement.

• Acknowledge challenges

• Discuss solutions

• Demonstrate/Practice strategies

• Share

• Questions? 

Presenter
Presentation Notes
How are we going to do this?Before we do this, take a minute and write down everything you think you know about Reading, reading strategies, students reading, etc. If you are watching while streaming, just make yourself some notes.  Give them a couple minutes, then let them know to hold onto this list we will get back to it.



Reading Challenges
• Students won’t read before class.

• Hard to have engaging activities if I have to cover course 
material.

• It doesn’t feel like students have any prior knowledge.

• They read superficially.

Presenter
Presentation Notes
In the last decade, concern about secondary students' literacy development and ability to comprehend content area academic texts has grown dramatically. The assumption that if students learn to read by the third grade they have the foundation and all the tools they need to "read to learn" thereafter in all their subject area classes is increasingly challenged by the sobering realities of middle and high school classrooms. Secondary teachers encounter large numbers of students who can decode and comprehend at the third grade level or above but are unprepared to make sense of academic texts in their subject area courses.Many teachers, believing that students are unprepared, unwilling or unable to read academic materials, have stopped expecting students to do independent reading assignments. Instead, they resort to presenting information and concepts in pre-digested form--through lecture, summary, video, multimedia--anything but reading.



Reading Reality
• Don’t have enough time.

• Don’t comprehend material.

• Don’t know why.

Presenter
Presentation Notes
Often don’t have time for the amount of reading assigned.Maybe they don’t fully comprehend the material.Don’t know why.According to Weimer from the Teaching Professor Experiences in many college classroom not only don’t teach much of anything about how to learn, they actually reinforce poor study strategies with class sessions and assessments that focus mostly on content detail.****Shouldn’t college students be able to figure this stuff out on their own? A recent article in The Chronicle of Education acknowledges any effort to give students more guidance is likely to be seen by some as hand-holding.  Hogan’s response: The need for direction is a basic human impulse. We all like to have clear expectations in our relationships and at our jobs, “Why do we treat learning as something different or special?”Experiences in many college classroom not only don’t teach much of anything about how to learn, they actually reinforce poor study strategies with class sessions and assessments that focus mostly on content detail (Teaching professor)Further, "Many students are not metacognitively aware, and because metacognition plays such a central role in learning, many faculty are exploring ways to develop it in their students" Kline, Deshler, and Schumaker (1992) pointed out that teachers were more willing to implement a reading strategy program based on theories from educational psychology when they had experienced its effectiveness. Trust me, it's effective.  SO THAT IS WHAT WE ARE GOING TO DO TODAY.  Provide some effective reading strategies you can adapt for your courseroom.Before I show you some reading strategies, I want you to write down, or think about, or put in the chat box, whatever you want to do-think of everything you know about reading strategies, and any questions you have about reading strategies.Now hold onto those thoughts.  We will get back to them towards the end of the presentation.



Marking eTexts
Decoding Strategies

• Circle words

• Context Clues

• Highlight

• Underline 5Ws

• Read aloud

• Read 10Xs 

ONLY 22% of student 

read text more than 

once

Presenter
Presentation Notes
First Reading Strategy, and easiest to do for any modality: Believe it or not, even our digital natives may not know how to use their eTools to mark text.  We know strong readers decode automatically while they read, but if no one has taught our students explicitly how to do this in an elearning environment, then they may not know how. How to organize electronic articles. different students manipulate text differently. Create tutorials on how to mark up text and post in announcements.Decoding Strategies•	Circle unfamiliar words•	Use Context Clues•	Highlight important people/places•	Underline the 5Ws•	Read aloud•	Read multiple times

http://how_generations_x__y__and_z_ma.pdf







Chunking Text
• Helps identify key words and ideas
• Develops ability to paraphrase
• Assists in organizing and synthesizing information

Presenter
Presentation Notes
second easiest-chunking text•	Make larger pieces of text smaller, more comprehensible passages of text–	Helps identify key words and ideas–	Develops ability to paraphrase–	Assists in organizing and synthesizing information** Should also require something to do with the chunked text, ie: summarize in own words, answer question or study guide to bring back to class, etc. We will talk about this more in the session.  For now, let’s just look at what it means by itself.



Chunking Text

• Break chapters down into pages
• Break pages down into paragraphs
• Break paragraphs down into sentences
• Break sentences down into phrases

Presenter
Presentation Notes
You wouldn't eat a whole watermelon, you cut it up into parts.Same for text.  And our students don't always know how to do this, so they skim just looking for answers, instead of getting deep content knowledge.



Example
RSCH 202

Introduction to Research Methods
• Read Ch. 1(ppt for ch. 1 has 35 

slides)
• Read Ch. 2
• Read Ch. 3
• Read Ch. 4 (total of 69 pages) 
• 60 minute library tutorial
• 6 module pages. 

• Chapter 6 §
• 6a: Maintaining a working bibliography, for compiling list of sources at the end of your paper

• Chapter 12 §
• 12e: Annotated bibliography (economics), to understand the reference list entry by summarizing the source

• Chapter 5: Evaluating sources, for specific tips on evaluating sources
*Note that you will probably need to refer to Chapter 14 of A Pocket Style Manual, APA Version, for formatting of 
different types of references.

Presenter
Presentation Notes
The slide is overwhelming to read.  Can you imagine being a full time student with a full time job and maybe kids and having to read this much in one week?



Modeling

• What is modeling?
• “It is easy to forget that simple copying is one of the most important 

ways in which we learn” (Orlando, 2018)

Presenter
Presentation Notes
Next-modeling.  It's how babies learn to walk, talk, everything.  Messineo suggests early in the course giving students a difficult paragraph from a reading they will be assigned later in the course and having them attempt to identify main points, their thoughts about the passage and the feelings they are experiencing as they try to read it.  They could talk with a peer abut the material and together identify what needs clarification.  It’s an exercise that attempts to model what expert learners do when they read something challenging. Obviously, this is easy in an F2F class, but it can be done in an asynchronous environment a couple of ways. 1) set up groups and allow them to have the opportunity to discuss 2) create an optional office hours discussion thread.  Now I realize this sets up a belief that some students will benefit and others won't.  As in, some students will discuss and those who don't discuss will just benefit from the work of the other students.  The studies have actually shown this is not true.  We will talk about this more in a later strategy, but it turns out that non assigned work does get roughly about 80% participation. 3) Record yourself modeling reading a difficult passage and post it in the courseroom.



Practice Modeling

Instead of only focusing on such 
specific skills we aim to 
emphasize the role of some 
basic skills in the students’ daily 
academic tasks and learning 
process. 

Presenter
Presentation Notes
I'll model- read aloud, identify main point (many problems with content are not just about the teaching strategies in the course or whether or not a student is motivated.  They are often very motivated, but don't know HOW to tackle the reading/assignment).  I would record myself and put it in an annoucement.  Maybe put it on a white board and actually do.Great opportunity to use a screen recording for students to get to connect with you.Besides, there are several findings that indicate that teachers’ habits, engagement, and competence in reading are related to those of their students. The presumption is that only someone who has a specific ability (here, reading-related skills) can teach this to others. This idea reflects study results indicating that the specific competences of a teacher predict students’ learning outcomes.



Practice Modeling
Instead of only focusing on such specific skills we aim to 
emphasize the role of some basic skills in the students’ daily 
academic tasks and learning process. 
Moreover, the development of essential 
intellectual and study skills namely Reading, 
Writing and Reasoning are stated to be the 
basics for the success of any college 
student (Fairbairn and Winch 1996). 

Presenter
Presentation Notes
Second sentence confirms my thinking in the first sentence.



Setting a purpose

Presenter
Presentation Notes
Remember in the beginning when we discussed students need to have relevance?  Setting a purpose answers this question.F2F, Online office optional ungraded discussion, Assign groups and let them do this optionally, EagleVision, Office Hours



Setting a Purpose Strategy
Optional Reading Guides

• 86% of Students 
finished the 
guides some of 
the time

• 50% of Students 
finished the 
guides all of the 
time

Presenter
Presentation Notes
Optional reading guides, Researchers wanted to know if reading guides were helpful in a college courseroom.  Content specific questions are used to create guides for each chapter.  Guides were created to give out each week for the reading.  Study from a research team showed that 86% finished guides some of the time, and 50% completed entire guide every time. 



Setting a Purpose Strategy

Optional Reading Guide Example

1. Why is a research course important?
2. Why do humans conduct research?
3. What are some potential sources of false beliefs?
4. What is the difference between descriptive and inferential statistical techniques?
5. Explain why the null hypothesis is a statement of no difference?
6. Which characteristic of a research question do you think is most important and why?
7. What are some potential sources of research questions?
8. Write a null hypothesis and then write the alternative hypothesis for the null hypothesis.
9. Operationalize the following research question: Taller men earn more per hour than 

shorter men do for the same work.
10. What are the basic tenets of the Scientific Method?

Presenter
Presentation Notes
Content guide example.  Obviously, it takes time and effort to develop the guides (sometimes), and part of that work needs to be repeated with each new edition.  However, the faculty found the students were much more in tune with the text and could be part of the discussion.  Ways to use the guide include allowing students to ask questions throughout the week.  Faculty referring to the guides during class time.  And asking students to compare work on particular questions with one another.



Setting a Purpose Strategy
ARQs (Active Reading Strategies)

• Visualize
• Clarify 
• Question
• Predict
• Connect
• Evaluate

Presenter
Presentation Notes
These are not content specific, but rather increases a students active reading skills.  This picture is a great summary of what an ARQ may look like.  They are messy.  They are relevant to the student and/or the material.Types of questions to focus attention; clarify understanding; and foster higher order thinking skills.  Examples include “Ask yourself pre-reading questions”; “Identify and define any unfamiliar terms”; “Make outlines, flow charts, or diagrams that help you to map and to understand ideas visually”; “Teach what you have learned to someone else”. 



Setting a Purpose Strategy
• Four A’s (Orlando, 2018)

– What Assumptions does the author of the text hold?
– What do you Agree within the text?
– What do you want to Argue with in the text?
– What parts of the text do you want to Aspire to?

Presenter
Presentation Notes
At our college we discuss using Inquiry Based Learning or IBL.  Inquiry based learning is when we invite discovery from the student.  Using the Four A's is one way to implement this strategy.  Ask the students to identify the 4 A's from the assigned reading for the module.  This will help them think about the text in a more meaningful way.



Consensus 
• Assign a section

• Students write what they think about it

• Students discuss

• Students come to consensus

Presenter
Presentation Notes
Consensus: A way to make students think/pair/share.  They have to do their own work first (think), then they work with a partner or a group, then they share out.  Interacting with other learners about the text is one of the strongest ways in which we learn as individuals.



You do it
1. Go to this padlet: 

https://padlet.com/
cassidj5/g0mkpiij2o
cf

2. Read Paragraph
3. Fill in:

a. Assumptions of the 
author

b. Agreements with the 
text

c. Arguments with the 
text

d. Aspire from the text 

Reading/Comprehension abilities allow students to 
access knowledge, understand and elaborate 
concepts always integrating information from 
lectures and reference books’ content. When 
lecturers are asked to refer to their students’ skills 
proficiency they frequently mention that students do 
not read analytically, can not distinguish between 
important and unimportant ideas, can not adjust 
their reading to the different materials they 
encounter, do not seem to enjoy reading and hence 
approach texts unenthusiastically. The ability to read 
well is no longer something which college instructors 
take for granted in their students. Students seem to 
have more and more trouble reading. Since reading 
is comprehension, students who cannot acceptably 
reconstruct the author’s main idea, supporting ideas 
and supporting facts as well as some critical 
evaluation of those things, cannot read for the 
purposes of their course, regardless of what types of 
material they read outside of class.

Presenter
Presentation Notes
We will give them time to do this activity.  Go to padlet.  I’ve created a consensus activity for us to do the 4As on.  Reading this paragraph (you can pull it up, or look up here) Put in your answers.  I’ll time you for 2 minutes.  TRY not to discuss it with your peers at the moment.  And you put in your responses in the columns.  I will give us all time to come to consensus once everyone has had time for their own thinking.  Then I need to give them a few minutes to come to consensus.  Talk aloud, etc.

https://padlet.com/cassidj5/g0mkpiij2ocf


Setting a Purpose Strategy
ARQs (Active Reading Strategies)

Presenter
Presentation Notes
KWL sets a purpose by the student.  Before reading; Questions they want to know; then after reading.  I like to go a step further and have students look at the K and see if they were correct.  Sometimes we think we know something, but are wrong about it.  Then I have them look at the W and see if all their questions got answered.  If they did not, ask, research, read again.



Metacognition

Presenter
Presentation Notes
Students don't always have self awareness of their thinking processes.  As part of expectations, as a reminder of the processes. Instructor presence



Metacognition
• Slow down

Presenter
Presentation Notes
They don't know to slow down.  They skim or read very quickly.  This is where we go back to chunking the text and giving them a purpose.  I reading guide will require them to slow down and look for answers. Chunking will also require them to slow down and critically read their section they are responsible for.



Metacognition
• Activate Prior Knowledge

Presenter
Presentation Notes
This goes back to relevance of the information. We started today’s workshop with this.  I activated your prior knowledge by having you think about and discuss some of the challenges with students reading course materials in class.  This strategy tells the student Why am I reading this?  Well, what else does it connect to?  This also gives you the ability to connect past learning with current learning.  How does this line up with program objectives?  What have they already covered in the program objectives that now relate to your course objectives?



Questions?
• Questions? 

• Comments? 

• Complaints?

• Family Secrets?

Contact Information:
Email: Juliet.cassidyfloyd@erau.edu
Phone: 386-226-6679

mailto:Juliet.cassidyfloyd@erau.edu
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