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Two terms that are important to the Cooperative Mentorship Model on which this study was based are . . .“Mentorship” which is "a deliberate pairing of a more skilled or experienced person with a lesser skilled or experienced one, with the agreed-upon goal of having the lesser skilled person grow and develop specific competencies" (cited by Barczyk et al, 2010). and“Cooperative“ Process--in this model, reflects the process used of dividing the four main phases up between mentor and mentee: In the Cooperative Mentorship model,  the instructional designer “mentor” mentors the faculty member “mentee” who is new to online course design, development, and teaching.
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Previous studies have examined mentorship where faculty mentor other faculty in the development and teaching of online courses.One was a study by Barczyk, Buckenmeyer, Feldman, and Hixon in 2011 who looked a deliberate pairing of a more skilled or experience person with a lesser skilled or experience one with the goal of having the lesser skill person grow and develop specific competencies..Another study examined the effectiveness of mentoring in higher education with one faculty member mentoring another.The studies found that mentorship provided a positive experience for faculty members. They were satisfied with the mentoring approach because it helped with course design and increased their preparedness to teach online.While literature provides studies of faculty-to-faculty mentoring in the development and teaching of online courses, it has not identified any studies or conceptual works on instructional designer to  faculty mentoring.This study is an attempt to fill this gap by providing evidence on the effectiveness of instructional designers mentoring faculty using the principles of the Cooperative Mentorship Model.



(1)What are the faculty perceptions about the effectiveness of 
working cooperatively with instructional designers?  

(2)What factors impacted the design and development of high-
quality online courses?  
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• A phenomenological approach: 
• To understand faculty members’ perceptions on their experiences 

working with IDs 
• To explore both individual and shared meanings to determine the 

differences and similarities of the perceptions 
• Faculty members who finished all four mentorship phases 
• Semi-structured interviews 
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 Before working with instructional designers both faculty members used the Blackboard Learning Management System as a repository for their instructional resources. They didn’t use Blackboard as an online platform for students’ engagement and interactionA set of 10 questions were developed for semi-structured interviews. The researchers of this study were the instructional designers who worked with the two interviewed faculty.   The questions were created based on the phases of the model to reveal the faculty perceptions about the effectiveness of working cooperatively with a mentor. In addition, the questions were also created to reveal factors impacting the design and development of high-quality online courses.  The questions asked about faculty expectations before they began to work with their mentors;  how designing and developing planning materials impacted their vision of their future online courses; how the mentorship helped them decide on the approach to use for the activities and assignments; and how the mentorship impacted their technology skills. Other questions focused   on organizational issues including meeting arrangements, availability of the resources, and the average time they spent on the course design and development. Finally, the questions asked whether they were confident in terms of independently developing another online course. This study used an interpretive phenomenological analysis (IPA) which is applicable for the analysis of relatively small sample sizes (Smith, Flowers, & Larkin, 2009). IPA helped examine the convergence and divergence within the sample in some detail (Smith et al., 2009). Themes emerged through coding of the interviews.



•  Two faculty members from Bioinformatics and Communication (n=2) 
• Males in mid-40s 
• Teaching experience 
• Blackboard LMS skills 
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•  Semi-structured interviews based on all four mentorship phases: 
• Faculty expectations 
• Planning and the impact on their vision of their future online courses 
• Activities and assignments design 
• Technology skills 
• Organizational questions (meetings, resources, etc) 
• Future development of other online courses 

 

• Two coders interviewed and coded interviews: 
•  Interpretive Phenomenological Analysis (IPA) for small sample size 

(Smith, Flowers, & Larkin, 2009) 
• Convergence and divergence within the sample 
• Two faculty members represented a homogeneous group based on 

the criteria identified 
 
 

Presenter
Presentation Notes
 



1. What were your expectations for the process of planning  and teaching an online course before you 
began to work with your assigned instructional designer? 

2. Were the resources available at Mason helpful? Please explain. 
3. How did the flexibility provided by the mentors  impact on the quality of the course?   
4. How did the instructional design  impact the planning, producing, and teaching of your online course? 
5. How did developing the course planning materials  impact your vision of your future online course?   
6. How did the mentorship process help you decide on the design and development approach to use for 

the activities and assignments included in your online course? Please explain.   
7. How did the mentorship process impact the technology skills you used to develop the course content 

and the selection of tools for your students to use? 
8. How many months/semesters did you spend producing your online course? What is the average 

amount of time you spent weekly on the production of this course? 
9. Tell me about your experience teaching this online course after designing and developing this course 

with an instructional designer?  What do you think worked in your course? What would you like to 
improve in your course? 

10. Overall, now that you have planned, produced, taught, and received your portfolio results, how 
confident are you in terms of independently developing another online course?  What are your future 
plans in this regard? 
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What are the faculty perceptions about the effectiveness of 
working cooperatively with instructional designers?  

• the mentees’ ability to align resources and 
instructional strategies with learning outcomes 
based on the nature of their courses: 
• relevant strategies vs effective delivery 

Relevancy 

• the best use of time related to the tasks that 
need to be completed: 
• mentor’s help to develop tech skills vs use of 

resources 

Efficiency 

• the mentees’ ability to apply newly acquired 
skills to the development of online courses: 
• ID strategies vs appropriate tools 

Competence 
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What factors impacted the design and development of high-
quality online courses?  

• the reason for participating in and completing the 
mentorship (e.g., expectations, funding, 
departmental goals, and personal interest): 
• Underestimations vs realistic expectations 

Motivation 

• the mentees’ willingness to consider options 
outside of their current practice: 
• Adjusted strategies vs started from scratch 

Open-mindedness 

• the building of trust between the mentor and 
mentee: 
• Effective (extremely accommodating, pleasure to 

work with, etc) 

Working relations 
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• The Cooperative Mentorship Model is an effective 
approach for: 
• Faculty professional development and satisfaction 

(Buckenmeyer et al, 2013) 
• IDs serve as models and coaches (strategies, ideas, etc) 

• Mentor and mentee: 
• Develop strong working relations  
• Psychological support (Barczyk et al, 2011) 
• Quality factors; formation of mentee’s competence; 

and positive impact on the course design 
(Buckenmeyer et al, 2013) 

• Open-mindedness is a valued factor (Glazer & Hannafin, 
2006) 
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• Finish coding of other interviews (n=8) 
• Analyze differences and similarities across other 

disciplines (Linguistics, Conflict Resolution, Religious 
Studies, Engineering, and Public Policy) 

 
 

Presenter
Presentation Notes
 



• Barczyk, C., Buckenmeyer, J.,  Feldman, L., & Hixon, E.  (2011). Assessment of a 
university-based distance education mentoring program from a quality management 
perspective. Mentoring & Tutoring: Partnership in Learning, 19(1), 5-24.  

• Blessinger, P., Cozza, B., & Cox, M.D. (2015). Principles of effective faculty learning 
communities in higher education: A qualitative analysis of faculty participation, 
Learning Communities Journal, 7, 117-152.  

• Buckenmeyer, J., Hixon, E.,  Barczyk, C., & Feldman, L. 2013). Does participation in a 
faculty distance education program comprehensively improve teaching methods? 
International Journal on e-Learning, 12(2), 139-152. 

• Glazer, E.M., & Hannafin, M.J. (2006). The collaborative apprenticeship model: Situated 
professional development within school settings. Teaching and Teacher Education, 22, 
179-193. 

• Smith, J., Flowers, P., & Larkin, M.  (2009).  Interpretive phenomenological analysis: 
Theory, method, and research. Thousand Oaks, CA: Sage. 

• Vaill, A.L.,  & Testori, P.A. (2012). Orientation, mentoring and ongoing support: A three-
tiered approach to online faculty development. Journal of Asynchronous Learning 
Networks, 16(2), 111-119. 

 
 

Presenter
Presentation Notes
 



» Larisa Olesova lolesova@gmu.edu 
» Susan Campbell scampbell@gmu.edu  

mailto:lolesova@gmu.edu
mailto:scampbell@gmu.edu

	The Impact of the Cooperative Mentorship Model on Faculty Preparedness to Develop Quality Online Courses in Higher Education
	Background
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Slide Number 13
	Slide Number 14

